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ABSTRACT

The primary concern of this study was to identify some of the
factors that might have influenced college students in Arkansas en
rolled in agricultural education to choose a curriculum leading to the
position of vocational agriculture teacher at the secondary school
level.

The objectives of this study were to identify the following:
1.

Some factors which might influence college students in arriv
ing at an occupational choice.

2.

Individuals who influence students in their occupational
choice.

3.

Time when college students made their occupational choices.

4.

The status of occupational expectations of college students.

The Descriptive Survey Method, with the Questionnaire Technique,
was the method of research used.

Data were collected through the ad

ministration of a multiple choice interview schedule to a group of 135
college students, during the fall semester,

1968,

The statistical procedures involved were frequency and percentage
distributions,
coefficient.

the chi-square test of significance, and the contingency
The contingency coefficient values were computed from the

chi-square value.
The high school vocational agriculture teacher had the greatest
influence on the students' vocational choices.

Father and mother ranked

second and third, respectively, as the most influential person on voca
tional choices.
viii

The primary sources of financial assistance to continue educa
tion were the students themselves and their parents.
Approximately 50.0 per cent of the students desired some educa
tion beyond the baccalaureate degree.
Over three-fifths of the students had lived on a farm all of
their lives.
Approximately 44.0 per cent of the students made their vocational
choice after entering college.
Participation in extracurricula activities influenced the voca
tional plans.
Self-satisfaction was the primary reason for making their
vocational choices.
Almost 57.0 per cent of the students were enrolled in a vocational
agriculture class for four years in high school
Eighty-six per cent of the students had attended only one high
school.
More than 50.0 per cent indicated a strong desire to enter the
teaching field in vocational agriculture upon graduation from college.

CHAPTER I

INTRODUCTION

Few of the many decisions a person makes during a lifetime have
the importance of that of choosing a vocation.

One's choice determines to

a great extent who his friends will be, the financial rewards he will re
ceive, his place of employment, his position in society, and many other
factors having to do with his life activities.
With the passage of the Smith-Hughes Act of 1917, a new avenue was
opened whereby students fourteen years of age and older could study voca
tional agriculture in secondary schools.

This was the first attempt to

teach agriculture as a vocation on a national scale using federal funds.
This Act also implied that public school systems offering vocational
agriculture in their curriculum needed personnel who could qualify as
teachers in this area.

A provision of the Act required that schools offer

ing instruction in agriculture "shall provide for directed or supervised
practice in agriculture, for at least six months per year," and that farm
ing is a year-round activity.

The school would provide such direction or

supervision by a qualified vocational teacher on a 1 2 -month's basis unless
the state board could show that there was a specified period of time
within which students of vocational agriculture had no farming activities
to be supervised.
Many succeeding acts have implemented and further supported voca
tional agriculture in the secondary schools.

The 1963 Vocational Education

Act provided still other avenues
could be expanded and im

by which the vocational education programs

ved; among these was

the training for occupa

tions in non-farm agriculture.
For a number of years researchers in guidance have been concerned
and confronted with the difficulties involved in choosing o n e ’s vocation.
Many devices and instruments have been designed to measure individuals'
vocational interests, aptitudes, and abilities.

Having this information,

it is assumed that persons will be in a better position to make realistic
choices, but such is not the case.

Today, with all the many devices and

instruments at one's disposal, young people are still experiencing dif
ficulty in choosing vocations.
One of the most urgent needs for the further development of voca
tional agriculture is recruiting an adequate number of persons who have
the potential of becoming competent instructors.

Education has never been

and never will be any more effective than the teachers composing the
instructional core.

The instructor is the key person in the success or

failure of the program.

For too many years now, administrators have had

to "scrape the bottom of the barrel," so to speak,
vocational agriculture.

in filling positions in

In man y of the states there has never been and

does not exist at the present time an adequate supply of qualified teachers
to fill vacancies occurring each year.

Especially does this problem seem

to be critical today.
What has caused this critical situation to exist?
several factors have contributed to this problem.
ing as a dying industry.

More than likely,

Many people view farm

With the advent of the new area of non-farm

agricultural occupations,

this view has little, if any, merit.

Concepts

that vocational agriculture in the secondary schools is a program limited
to the preparation of a student to enter farming as a vocation and that
vocational agricultural education at the college level prepared students
only for teaching have limited further advancement.
Opportunities in agriculture have looked all the more discouraging
to prospective college students because of the great emphasis placed on
science, mathematics, and engineering.

Many colleges have planned their

curricula with emphasis on the sciences, humanities, and social studies
for the first two years of study.

Many people believe that the limited

work in agricultural curricula during this period has created a difficult
situation for the student to get oriented to his objectives.

Still another

factor has been that graduates in this field of study have had many oppor
tunities for excellent employment in positions other than teaching voca
tional agriculture.
Generally speaking, no one has conducted an intensive program to
recruit prospective students to enroll in a teacher education curriculum
in vocational agriculture.

More often than not, we have been apologetic

rather than proud that w e are teachers in a rather important profession
among the many professions of the world today.

Statement of Problem
For the school year 1968-69,

there were 135 students enrolled in

agricultural education in the six Arkansas colleges offering such training
in preparing teachers of vocational agriculture.

What
to

are

some of the factors that might have influenced these students

choose a program leading to the occupation as vocational agriculture

teachers at
What

the

high school level?

are some of the educational experiences

of these students?

What is the background of and from where did these students come?

Importance of the Study
An urgent need today is for an adequate number of competent instruc
tors to fill vacancies occurring each year.

W ith renewed emphasis upon

the importance and support of vocational education,

including broadened

and more specialized programs in agricultural education,

it is time for the

profession to develop and conduct a program that will interest students to
enter the ranks.

This study was conducted in an effort to identify some of

the factors that might have influenced these students to enroll in an
agricultural education curriculum.

Limitations
This study was limited to those students enrolled in a teacher edu
cation curriculum in vocational agriculture in Arkansas during the fall
semester,
seniors,

1968.

The group consisted of 135 students,

freshmen through

enrolled in six colleges and universities in Arkansas.

The study

was further limited to the following institutions of higher learning:
1.
2.
3.
4.
5.
6.

Arkansas A and M College - Monticello, Arkansas
Arkansas A M and N College - Pine Bluff, Arkansas
Arkansas Polytechnic College - Russellville, Arkansas
Arkansas State University - Jonesboro, Arkansas
Southern State College - Magnolia, Arkansas
University of Arkansas - Fayetteville, Arkansas

5
Hypotheses
The selection of a vocation is a complex decision-making process.
Upon choosing an occupation and deciding upon the level of expected employ
ment, an individual automatically establishes the educational level he
must achieve in order to attain his vocational objectives.
The following hypotheses were made and tested by the study:
1.

Individuals enrolled in agricultural education are basically
rural youth.

2.

Most of the trainees in agricultural education must provide
their own means to finance their education.

3.

Trainees enrolled in agricultural education had majored in
vocational agriculture during high school.

4.

Individuals enrolled in agricultural education achieved above
average grades during their high school career.

5.

The vocational agriculture tea.cher of these trainees exerted
an influence on their choice of a college program.

6

.

Successful students in vocational agriculture desire to continue
in this area of work.

7.

Individuals enrolled in agricultural education had attended a
minimum number of secondary schools.

8

.

Most of the students enrolled in an agricultural education
curriculum desire advanced degrees.

Source of Data
Data were collected through group interviews of 135 students.

These

students -were enrolled in the institutions of higher learning in Arkansas

utilized as survey centers.
1968.

Data were obtained during the fall semester,

The group was composed of male students.

There was no distinction

made regarding racial backgrounds of the students; however,

the group in

cluded one institution having a predominantly Negro enrollment.
The survey centers utilized in this study were six institutions of
higher learning in Arkansas.
the entire state.

The area sampled geographically included

These centers included all schools in Arkansas offer

ing agricultural curricula.
The group of students by classification in college is presented
in Appendix B.

The geographical location of survey centers- is protrayed

in Figure 1.

Me t h o d ol o EY
The Descriptive Survey Method using the Questionnaire Technique
was the method of research used in this study.

Data were collected

through the use of a multiple choice inventory form designed to determine
the vocational choices of Arkansas college youth.
tionnaire is enclosed in Appendix A,

A copy of the ques

This instrument was developed and

tested for this research project during the spring semester,
Louisiana State University.

1968, at

The following persons were selected to serve

as a critic committee for the instrument:
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.
Dr.

R. J. Agan - Kansas State University
V. R. Cardozier - University of Maryland
Lowery H, Davis - Clemson University
Vanik S. Eaddy - Auburn University
E. M, Juergenson - University of California at Davis
E. L.Love - University of Arkansas
W. Howard Martin - University of Connecticut
Ralph H. Tolbert - University of Georgia

7

Figure 1 .

Location of Schools Surveyed

The researcher expresses his appreciation to these men for their many
remarks and suggestions concerning the instrument.
Permission to conduct this research was arranged between the re
searcher and the heads of departments at the various schools on a voluntary
basis.

Questionnaires were mailed to the department heads at the institutions

during the fall semester, 1968.

They were distributed to the students,

completed, and returned to the department heads, who in turn mailed them
back to the researcher.
During the conduct of the interviews,

the school personnel intro

duced the research project to the students and gave instructions for
recording answers.

Individual attention was provided for the students

when necessary.

Treatment of Data
Information on the completed questionnaires was organized into tabular
form for interpretation and presentation.

The statistical procedures in

volved were frequency and percentage distributions, coefficient of contingency,
and the chi-square test of significance.

The chi-square test was considered

significant at the .05 level of confidence.
Data analyzed were presented in Chapter III.

Conclusions upon which

to base recommendations were drawn from the findings of this study through
treatment and analysis of the data.

The summary, conclusions, and recommen

dations of this study were presented in Chapter IV.

Definition of Terms
1.

Curriculum - A group of studies schematically arranged for any
student or group of students.

2

.

Student - An individual actively enrolled in a teacher education
curriculum in vocational agriculture during the fall semester,
1968

3.

Education - A process by which man has been attempting to work
out as complete an adjustment as possible between himself and
his work.

4.

Vocational education - That part of the experience of an indi
vidual whereby he learns to successfully carry on any gainful
occupation.

Statistical Procedures
1.

..

2
Chi-square (X ) - This is a useful method for comparing
experimentally obtained results to those theoretically expected
on some hypothesis.

X

The equation is

2

in which fQ is the frequency of the occurence, and fe if the
expected frequency of some hypothesis.

The more closely the

observed results approximate the expected,

the smaller the chi-

square value, and the closer is the agreement between the observed
data and the hypothesis being tested.
2.

Coefficient of contingency (C) - Provides an approximate mea
sure of correlation when each of the two variables under study
has been classified into two or more categories.
S - N

The formula is

10
in which S is the sum of the quotients and N is the size of the
sample.

The size of C depends upon the extent to which the

observed frequencies depart from their "chance" values.

Chi-

square values may be converted to C by the formula
C

=
N

where

2
XI__
+
X2

is the obtained chi-squarj value, and N is the number

of observations.

CHAPTER II

REVIEW OF RELATED LITERATURE

Introduc tion

It is the purpose of this chapter to review selected literature
which is concerned directly, or indirectly, with factors similar to those
of this study.

No attempt has been made to include a large number of

studies in this review of literature.

Those which are included have been

reviewed because they lay the foundation for research dealing with char
acteristics of youth and factors associated with their educational plans
and vocational choices.

The sources of materials found useful in this

study were books, publications, periodicals, and unpublished materials.
The objectives which served as guidelines in this review of re
search related to vocational choices of youth were:

(1 ) to develop an

understanding of the implications of previous research;
for a logical organization of this study;
ing an inventory schedule; and

(2 ) to provide

(3) to secure ideas for design

(4) to establish criteria for validating

the findings of this research.
The choice of an occupation and the decision to obtain the educa
tion necessary for fulfilling o n e ’s occupational objectives are among
the most important decisions in the life of an individual.

The importance

of vocational achievement in American culture was aptly described by
S tubbins.
11
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In our culture one of the most distinguishing features of the
individual is his occupation.
Vocational achievement is one
of the main roads leading to the attainment of self-esteem and
the respect of one's fellows.
Because of its tremendous e m o 
tional significance to the individual, vocational satisfaction
ranks very high in the hierarchy of the goods. (61:333)
From the beginning of time, societies have often been concerned with
their youth.

Burchinal and others emphasize the importance of this concern

when they say:
Youth are the most precious asset in any community.
They
represent the future of our communities, states and nations.
Maximum development and utilization of their potentials
represent a challenge in the educational and vocational
counseling fields. (67:1)
Educators and others concerned with youth have a responsibility for
helping youth move easily, quickly, and surely into occupations where each
can make his contribution to society and achieve the greatest sense of
personal satisfaction.

But successful entry into a useful and enjoyable

occupation is not always accomplished with ease.

Haller and others point

out that the act is a part of a larger system of influences which includes:
(1 ) occupational decision;
society;

(2 ) the changing occupations in a changing

(3) the immediate situation of youth,

ties and the expectations of others:

including available facili

(4) the youth's life decisions in

areas other than occupations; and (5) the youth's personality.

They also

state that the ties between occupations and education are becoming in
creasingly close and that youth who aspire to high-level occupations must
go to college if they are to attain them.

X

(73:21)

VOCATIONAL CHOICE THEORIES
In recent years some interesting theories regarding vocational choice

have been proposed.

Ginzberg and associates divided occupational decision

13
making into three periods;

the period of fantasy choice*

tentative choice, and the period of realistic choice.
ciples were associated with these choices;

the period of

Also,

three prin

(1 ) occupational choice is a

process extending over a minimum of six to seven years,

(2 ) the process

of decision making is irreversible, and (3) vocational choice is a compro
mise between aspiration and reality.

(4;56-60)

Hoppock reports that it has been suggested, especially by psycho
analysts,

that occupational choice can be understood only through a theory

that explains the individuals behavior process in terms of unconscious
forces.

(5:90)
The problem becomes more complex when consideration is given to the

fact that not only can an -Individual find expression for a particular
impulse in a large number of different occupations, but there are striking
differences in the emotional make-up of members of the same occupation,
Hoppock further states that the "accident" and the "impulse" theories
tend to overstress a single factor or set of factors;
external factors; the latter,

the internal factors.

one important point in common.

In both theories,

the former, the
They have, however,

the individual is

assumed to be largely passive with respect to the choice process.
hold that he cannot do anything about the situation:

Both

one contends that

he makes a choice because he must respond to the overwhelming impact of a
stimulus or of a reality situation; the other, that he is propelled by the
strength of his basic impulses.

(5:90)

Ginzberg and associates conducted a study of the determinants of
occupational choice which was the outgrowth of several years of research

14
in occupational choice at Columbia University.

The following is taken

from their work concerning the problem of occupational choice.

(4:309)

In modern society practically every individual, surely
every male and an increasing number of females, must choose an
occupation.
In fact, most individuals confront the problem at
least twice:
once for themselves, and again as parents, for
their children.' Some persons such as teachers, psychologists
and counselors, deal with the problem imtermittently or con
stantly as an essential part of their daily work.
The term "vocational choice" is an inclusive description of the p r o 
cesses involving the selection of an occupation and formulation of plans
to pursue the necessary education for attainment of this vocational ob
jective ,
Ginzberg and associates further stated that:

(4:309)

There are societies in which there is no occupational
choice.
This is true of a primitive society where the divi
sion of labor is based solely on sex, and status in the
political and religious organizations is determined by in
heritance or age.
In more complex societies, a stable caste
system provides another example.
Here not only religious but
social sanctions may compel the sons to follow in the foot
steps of their fathers.
The estate system of the Middle Ages
is another example.
The serfs had little freedom of occupa
tional choice, but they did have some; a few were able to
enter the church, become soldiers, or run away to the town.
One of the outstanding characteristics of our culture,
since the beginning of modern capitalism, is the right of
the individual to choose his work.
This is in direct contrast to totalitarian societies
where the state either tells the individual what to do or
manipulates the economic system so that in effect he has no
freedom of choice.
Super and Overstreet suggested that vocational choices occur as
developmental processes over a span of time in the life of an individual.
Vocational choice is seen as a process, extending over
a period of time.
It is a sequence of lesser decisions as to
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the level toward which to strive, some of them decisions as
to the field in which to work, which brings about a progres
sive reduction of the number of alternatives open to the
chooser.
The vocational developmental tasks can be classi
fied according to life stages, each life stage confronting
the individual with some new developmental tasks peculiar to
that stage.
(8:141)

A.

Occupational Choice Processes

There are many factors that determine a person's occupational
choice.

Following are some that tend to influence the occupational choices

as reported by Ginzberg:

(4:248-253)

1.

As children grow up they tend to change their occupational
choices; fantasy choices recede as the child matures
intellectually and emotionally.

2.

Realistic choices tend to be made in college rather than in
high school.

3.

It is more difficult for an individual to determine a choice
in a period of business depression than in a period of pros
perity.

4.

Differences in intelligence introduce a considerable varia
tion in choice behavior that is typical for different age
groups.

5.

Interests which have a direct bearing on vocational choice
do not become stabilized before the age of fourteen,

6

. Basic interests show a remarkable stability from the age of
fifteen on, whereas, specific interests become stable only
after twenty-five.

7.

8

Students do not change their interests with changes in the
grades which they receive in school.

. Students with superior intelligence reach a definite occupa
tional choice earlier than the average.

9.

The range of vocational choice is more limited in the case of
girls than boys.

16
Brewer leads us to believe that the relationship which exists be
tween education and work is an intimate one, since school work should make
later occupational life more effective, and civic and homemaking problems
depend for their solution on increased intelligence on the part of all
workers.

(1:9)

Blau and others analyzed vocational choice in terms of four char
acteristics of an occupation:

formal demands,

technical requirements,

social requirements, and rewards; and four corresponding characteristics
of an individual:

knowledge of the vocation,

technical qualifications,

social role qualifications, and reward hierarchy.

These theories

together with others have generated considerable interest and research
pertaining to vocational choice and related factors.
Some researchers, namely, Ginzberg e£ a l .

(27: 532)

(4: 91); Super

(62:185-190), and Beilin (6 6 ) have reasoned that the occupational choice
process is developmental and logical in nature and extends over a period
of time.

Both approaches were reviewed for an understanding of each

respective viewpoint.
Ginzberg et: al.

tended to discount the "accident theory" in

favor of a logical developmental process.

They concluded that occu

pational choice processes take place over a minimum of six or seven
years and more typically, over ten years.

(4:91)

Ginzberg further analyzed the periods of occupational choice
behavior to determine the stages existing in each period of development.
We discerned four stages within the tentative period and
three stages within the period of realistic choices.
The
first stage in the tentative period was called the interest
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stage because tentative choices made at this time are based
almost exclusively on interests.
Next the adolescent-takes
into consideration his capacities. and later his values -the next two stages
looking forward to college or a job.
The realistic period begins with the exploration stage, during
which the individual seeks for the last time to acquaint
himself with his alternatives.
This is followed by the
crystallization stage during which he delimits it. (40:493)
Ginzberg explained the general theory of occupational choice,
developed by himself and associates, by explaining the manner in which
occupational choices are finalized.

It was emphasized that once these

choices are made, they are to some extent unalterable,

and that a certain

degree of compromise is necessary for realistic decision making.
The second element of our theory, the irreversibility
of the choice process, grows out of the reality of pres
sures which introduce major obstacles to alterations in
pl a n s ....
Our third contention, that every occupational choice
is of necessity of compromise, reflects the fact that the
individual tries to choose a career in which he can make
as much as possible of his interests and capacities in a
manner that will satisfy as many of his values and goals
as possible.
(40:493)
An exception to the irrevocable nature of the occupational choice
was suggested by Hoppock in his "composite theory."

His theory was:

"Occupational choice is always subject to change when we believe that a
change will better meet our needs."

(5:112)

The basic premise upon which

Hoppock based his composite theory was individual needs.
"Occupations are chosen to meet needs.

He related that,

The occupation that we choose is

the one that we believe will best meet the needs that most concern us."
(5:111-112)
and Segal.

A similar approach was used by Small (58:95-96), Brill (2),
(87)
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Schwarzweller (55:246-256) conducted a study with rural youth to
determine the relationship of value orientations in educational and
occupational choices.

He investigated:

(1) the relationship between

value orientations and the education and occupation choice-making
process; and

(2) the structural antecedents of these value orientations.

Choice making was classified into two levels by Schwarzweller, namely,
aspirations and plans.
The findings support the general hypothesis that in e d u 
cation and occupation decision process there is a relationship
between an individual's value orientations and the choice that
an individual makes from among the alternatives available.
The findings further suggest that the influence of values on
choice decreases as freedom of opportunity is restricted by
the bonds of social structure.
(55:246)
Some implications for further research involving values in the edu
cational and occupational choice processes were outlined by Schwarzweller.
Educators and the public, alike, are expressing deep
concern with the problems of guiding youth in career p lan
ning.
The occupational choice process is an important
frontier of social change.
On the one hand value orientations
learned in the socialization complex are factors in cultural
continuity.
On the other hand value orientations learned in
the socializations complex are factors in structural change.
The part played by values in the balance between continuity
and change seems indicated as an area for ... research.
(55:246)

B.

Age at Which Vocational Choices Occur

The age at which vocational choices occur is of significant impor
tance to educators from the standpoint of providing vocational guidance
and occupational information to permit the development of realistic
occupational choices.

Vocational choice processes have been shown to be

a continuously revised series of decisions throughout an extended period
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of time.

In reality this choice process begins at birth, reaches a peak

of activity during adolescence, tapers off as one enters retirement;

and

terminates only with complete disability or death.
A model was developed by Super (8:40-41) which provides a frame
work for understanding the behavior patterns which are characteristic
of the vocational life stages.

Vocational Life Stages Proposed by Super

1.

Growth Stage.

(Birih-14 years of age)

A self concept is developed in this stage through identification with
key '.'.Lgures in the family and in the school.

The growth stage is

characterized by three substages:
a.

Fantasy (Age 4-10).

Needs are dominant; role-playing is

important,
b.

Interest (Age 11-12).

Likes are the major determinant of aspira

tions and activities.
c.

Capacity (Age 13-14).

Abilities are given more weight, and job

requirements (including training)
2.

are considered.

Exploration Stage (Age 15-24 years)
Self examination, role tryouts, and occupational exploration take
place in school, leisure activities, and part-time work.
is terminated after the finding of a suitable occupation.

This stage
Substages

of the exploration stage are:
; a.

Tentative (Age 15-19).

Tentative choices are made and tried out

in fantasy, discussion, courses, and work.

b.

Transition (Age 18-21).

Reality considerations are given more

weight as the youth enters a labor market or professional train
ing and attempts to implement a self-concept.
c.

Trial (Age 22-24),

During this period,

one or more beginning

jobs are tried to determine suitability.
Establishment S t a g e .

(Age 25-44)

The productive years are characterized by efforts to become estab
lished in an appropriate field.

There may be limited shifting in

the early periods of the establishment stage.

Substages of this

stage are:
a.

Trial (Age 25-30).

A limited amount of shifting may occur to

allow for adjustment within a kind of work or between unrelated

jobs .
b.

Stabilization (Age 31-44).

As the career pattern becomes clear

effort is put forth to stabilize,
world of work.
Maintenance S t a g e .

to make a secure place in the

For most persons these are the creative years.
(Age 45-60)

Having made a place in the world of work,
hold it.

the concern is now to

Little new ground is broken, but there is continuation

along established lines.
Decline St a g e .

(Age 65 and older)

As physical and mental powers decline, work activity changes and
in due course ceases.

New roles must be developed, first that of

selective participant and then that of observer rather than parti
cipant.

The substages of this life stage are:
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a.

Deceleration (Age 65-70 years).

At this period of time, the

pace of work slackens, duties are
work is changed to

shifted, or the nature of the

suit declining capacities.

Many men find

part-time jobs to replace their full-time occupations.
b.

Retirement

(Age 71 and older).

As with all the specified age

limits, there are great variations from person to person.

But,

complete cessation

of occupations comes for all in due course --

to some easily and

pleasantly,

to others with

difficulty and

disappointment, and to some only with death.
The majority of data available tends to support the model proposed
by Super.

It must be understood that considerable variation exists in

the normal developmental behavior, consequently, behavior which does not
follow the proposed model may not necessarily be abnormal for individuals
having different characteristics from those described.
It was concluded by most research reviewed that occupational in
formation could be of significant value to youth undergoing vocational
choices.

If this information is to be of any value, it should be pro

vided at an age when impressions are being established and decisions are
being finalized.

It was concluded by Super and Overstreet (7), Duncan

(34:36), Kaplan (47:132), Cox et al,
(76)

(30:30-31), Hill (75), and Lerraan

that an introduction to the world of work should not come later than

the ninth grade level and that perhaps occupational information should
be initiated in elementary and junior high school programs.
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C.

Failure to Choose Vocations or Unrealistic Choices

Each year thousands of youth leave high schools to continue their
education or to take their respective places in the world of work.

Many

are successful, but others fail to attain a satisfactory adjustment.
When a successful entry into society is made the individual and society
both receive large benefits.

A failure to do so reflects unfavorably on

the person and his developmental environment.

One of the elements in

volved in realism of vocational choice is the matter of vocational
maturity, a trait studied by LoCascio (78) and further confirmed by
Super and Overstreet.
Vocational maturity is the maturity of an individual's
vocationally related behavior in his actual life stage
(whether or not it is the life stage expected for him)
as shown by his behavior in dealing with vocational develop
mental tasks as compared with the behavior of others dealing
with the same developmental tasks.
Vocational adjustment is
judged by the extent to which vocational behavior results in
the accomplishment of a developmental task with long-term
satisfaction to the individual in meeting socialized objec
tives.
(8:141-142)
With respect to the type of occupations chosen by youth, Stephenson
observed that they tend to restrict their occupational choices to a
very few within a narrow range.
A comparison of students' occupational orientation
with studies of adult ratings of the desirability of
occupations show a close correspondence between youth's
most frequent vocational choices and occupations rated
high on a prestige scale by adults.
Since such a distri
bution of choice bears little relationship to the actual
occupational structure, the conclusion has been that youth's
vocational orientation is grossly unrealistic. (59:482-488)
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In developing a theory of occupational choice, Carter (28:186)
proposed that a young man identifies with a person or group; consequently,
he becomes interested in the occupational field of that group.
As to how youth make their occupational choices, Porter (81)
emphasized that children are not independent in making their occupa
tional choices and that their occupational choices are significantly
related to their father's occupation.
Borden, however,

stresses that the relationship betwen a father's

occupation and the son's interest type is related to the degree of
identification of the son with the father.

(26:60)

In examining the relationship between a child's occupational
choice and father's occupation, Samson and Steffire found that children
of parents working at a professional or semi-professional level over
select professional objectives and under-select "manual" objectives,
while children of parents who are engaged in service or agricultural
occupations tend to over-select service and agricultural objectives and
under-select professional objectives.

(54:37-38)

Grim (72) reported a

distinct relationship between the occupational and educational aspira
tions that parents have for their children and the educational and
occupational aspirations of the children.
Edlefson and Crowe (36) found that parents did not seem to be
an important factor in a youngster's choice of occupation.

They r e 

ported further that the degree of parental influence decreased as the
years in school of the youngster increased.

Work experience was the

paramount reason given by youth for occupational choice.
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Super suggested that vocational choices are the outgrowth of
individual needs and the w a y in which an individual perceives himself
in relation to his environment.
in varying degrees of:

As such, vocational choice is compounded

the desire for prestige,

security or affluence;

romantic conceptions of actual working conditions in a specific job;
frequently inaccurate self-appraisal; and probably inaccurate estimate
of the needs of the labor world.

(7:362)

Haller let al_. (73:6) classified two broad factors in the environ
ment of youth as having the greatest influence on the total process of
entering occupations.

These are the facilities available to youth and

the expectations other people have for them.

Under facilities are

included the accessibility and quality of high schools and the financial
resources available to youth.

Under expectations of others for youth,

they list those of parents, persons of the same age, teachers and (where
existing)

school counselors,

as being the most important.

These and

others he comes in contact with help the individual mold his selfconcept,

It is largely through certain other persons that he learns

what is available and appropriate for him.
The factors listed as being associated with occupational choice
are similar to those associated with educational plans.
associates

French and

(39) who conducted a study using a selected nationwide sample

of 35,000 seniors from 516 representative high schools, pointed out that
factors which relate
plans are;

to college attendance more closely than expressed

professional nature of father's occupation, amount of father's

education, number of friends attending college, class status, high school
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program, proportion of college expenses family is able to pay, p r ofes
sional aspiration, and academic reasons for college attendance.

Good

grades in high school were seen to have a high relationship with plans
for college.
In 1950, White (63:5-13) made a study of 1,053 high school students
from 37 different high schools in Ohio and found a definite relationship
between the social class position of students and attendance at college.
Ninety-two per cent of those who came from the upper social class en
rolled in college as compared to only fourteen per cent of those in the
lower social class.
A study by Crawford indicates that there is a relationship between
the initial enrollment of high school graduates in college within six
months after their graduation and such factors as sex, course of study
taken in high school, greater educational attainment levels of parents,
high scholastic achievement in high school, degrees of expressed cer
tainty of attending college, plans made for college enrollment, and
occupations of the heads of households.
Wilson and Buck (64:404-413)

(68)

report that the young people who

attend college as compared to those who don't are more likely to have
a higher average I.Q.,
slightly younger,

to have a better personality adjustment,

to be

to come from smaller families, to belong to more

formal organizations, to hold more positions of organizational leader
ship, to read more books, to have a father who is a white collar worker,
to prefer white collar employment and think it has the highest status,
and to come from families who are most successful and active in the
c ommunity.
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II.

CHARACTERISTICS OF FARM YOUTH
An analysis of farm youth relative to their occupational choices

and educational plans is revealing.
In a study of occupational plans of high school seniors from farm
and non-farm homes, Slocum found, regarding educational plans, that
there was a somewhat greater tendency for seniors from urban areas than
those from rural areas to plan on immediate college entrance.

Nearly

all seniors who planned to attend college considered themselves to be
average or above average students, and eight out of ten indicated that
the most important reason for attending college was occupational
preference.

(57)

Edlefson and Crowe (36) found that youth living on farms p r e 
ferred a type of work involving things while those living in towns or
cities preferred those types of work involving people,
Burchinal and others (67) carry this comparison of farm and non
farm youths further and state that studies, with but one exception,
show that farm or rural youth have lower levels of occupational and
educational aspiration than urban youth.
Haller states that the parents of farm boys who plan not to farm
tend to have higher levels of educational and occupational aspiration
for their sons than do parents of those who plan to farm.

(41)

A study of rural youth by Youmans adds to existing evidence that
differences in socio-economic status are associated with differences
in educational attainments.

He found that youths from rural families

of higher socio-economic status groups made better use of opportunities
than did those from lower socio-economic status groups.

The home,

school, and community tended to reinforce this system of privilege.
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He also concluded that a higher percentage of rural youth could be in
fluenced to obtain the benefits of at least a high school education if:
(1) Parents and youths could be influenced to adopt more favorable
attitudes concerning the value of formal education;
relieved of some unpaid work at home;

(2) Youths could be

(3) The community could provide

more part-time paid work for students during the school term;

(4) School

personnel would assist lower socio-economic status youths in finding
acceptable roles in extra curricular activities; and (5) Teachers would
deliberately encourage youths to remain in school.
Haller

(41/ found

(65:44-45)

that farm boys in the final year of high school

who Intend to farm, plan to attend college less frequently than those
who do not plan to farm.

But, he concluded that this did not necessarily

m ean that planning to farm directly influenced college plans.
There is considerable evidence that each of these variables -plans regarding college and plans regarding farming -- is related to
intelligence.

While there is conflicting evidence, most studies indicate

that the more intelligent farm boys tend to leave the farm to enter non
farm occupations.

(51:314-324)

However, other researchers including

Berdie (24:352-356), Kahl (46:186-203), and Livesay (49:334-337)

state

that the more intelligent.persons are disproportionately represented
among those planning to attend college.

By influence, one could assume

that planning

to farm'does not inhibit the desire to attend college,

but that both

are due to low intelligence.

This assumption is not supported by Bjoraker (25), who found no
significant association at the five per cent level between mental
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ability, size of family, level of formal education attained by the
parents, farm ownership by the parents, and the son's level of desire
to remain on the farm.
In a study of farm youth in Michigan, Deyoe found factors such as
number of years of vocational agriculture taken by the student, the
quality of the home farm, recency of leaving high school, and the degree
of participation in the work of the home farm as being associated with
the student's likelihood of farming.

(32:9-12)

In a study of farm reared boys, Salmela (86) noted a significant
relationship between the student's occupational choices and the size
of the family, education of parents,

amount of discussion of plans with

parents, and participation in 4-H Club, Boy Scout, and church activities.
Hensel found no significant differences between the occupational
choices of youth who had and those who had not been enrolled in voca
tional agriculture in high school.

However, those who ranked high

scholastically in high school tended to choose professional occupa
tions.

(45)
Vickerstaff reported that farm boys were more favorable in their

attitude toward agriculture and that vocational agriculture students
were more favorable toward farming than high school students in general.
Youth enrolled in vocational agriculture or in 4-H Clubs were found to
be equally favorable to farming.

(90)

From a county-wide study of farm boys in Michigan, Haller (43)
found that those who planned to farm tended to lack ego and strength,
to be emotionally unstable, withdrawn, shy, or timid, and to lack
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resolution, will control, and character stability.
farm tended to be emotionally stable,

Those not planning to

to be adventurously resilient, to

be independent or self-sufficient, and to have firm will control and
character stability.

A.

Characteristics of Youth Enrolled in Agricultural Curricula

More recently, some studies have focused attention on the char
acteristics of youth who enroll in an agriculture curriculum in college.
in 1953, Powers (82:64) found that approximately 20 per cent of
the former students who had been enrolled in agricultural curricula
indicated that they had decided to enter their present occupation prior
to enrolling in college.

Replies reported by 509 alumni were grouped

by frequency of reporting as follows:

prior to entering college, after

military service, during fourth year in college, immediately after col
lege graduation, during the third year in college, during the second
year in college, during the first year in college, and other reasons.
Rhea has reported that one of every three students entered an
agricultural curricula after previous college work elsewhere and that
one out of five transferred to an agricultural curricula from some other
division in the college.

The proportion of farm reared graduates in the

agricultural curricula varied from a low of 24 per cent in forestry to
a high of 86 per cent in agricultural education.

(83:122)

In a study at Ohio State University in 1960, Leuthold, Phillips,
Rothert and Wells (77) found that 34 per cent of the students enrolled
in agricultural curricula had changed majors at least once.

More than
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one-third of those changing their major had to take additional course
work.

Approximately 60 per cent of the students had chosen a career

and about one-third of the group had decided on a curriculum prior to
entering college.
In comparing farm reared students with non-farm students, the
following differences were noted;

farm reared students made signifi

cantly higher grades than non-farm students as determined by the cumu
lative grade point of agricultural students; non-farm students more
often chose careers in conservation and processing than did farm reared
students; farm reared students more often chose a career in educational
work than did non-farm students.

A greater proportion of farm reared

students chose agricultural education, agricultural engineering and
dairy science than did non-farm students.

Further findings indicated

that a higher proportion of non-farm students chose a major in animal
science, dairy technology, zoology, and entomology than did farm reared
students.

Farm reared students were in general more familiar with the

opp rtunities in agriculture and agricultural curricula than were non
farm students as entering freshmen; both farm reared and non-farm reared
students usually enrolled in the majors they were most familiar with as
entering freshmen; non-farm students were slightly more satisfied with
their current major than were farm reared students.

B.

Factors Associated with Enrollment in Agricultural Curricula

Gardner (71) found that farm boys who attended college but did not
enroll in agricultural curricula listed finances, personal qualifications,
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and experiences as having the greatest influence on their decision not
to enroll in an agricultural curricula.

The above included insecurity

of farming, expense involved in raising farm products, high income
offered by other occupations, special talents and abilities which could
be utilized better'in other career fields, and high scores in high
school subjects which indicated possible success in other occupations.
Experience in 4-H Club activities did not appear to have an in
fluence on youth in their choice of curricula but farm youth with expe
rience in the FFA enrolled in agricultural curricula to a greater extent
than the general average shown for farm youth attending college.
Students enrolled in agricultural curricula stated that the major
influence on their choice of curricula were in the area of farm work,
farm people, plants and animals.
Bentley and Hemp (23:257-259) found that students who enrolled in
agricultural curricula felt they were influenced in their choice of
specializef fields by persons, vocational factors and publications.
Persons listed as having the most influence on their choices were
parents, friends and vocational agriculture instructors.

Others listed

as having some influence were relatives, cqunty extension agents, col
lege professors, high school principals, and teachers other than in
agriculture.

Vocational factors cited as having the most influence on

students were economic advantages of the occupation, opportunity for
employment, employment before entering college, and social advantages
of the job.

The study also showed that 75 per cent of the students felt

they were influenced by reading agricultural books and magazines; while
less than 50 per cent felt they were influenced by college catalogs,
announcements, and hobbies.
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In a similar study, Bentley and Hemp studied the factors influenc
ing agricultural college students to choose agriculture as a career.
The findings indicated that farm experience factors exerted the greatest
influence on their choice.

In comparing freshmen and senior students,

it was found that significantly more freshmen students were influenced
by FFA experience and by studying vocational agriculture.

A comparison

of students enrolled in other phases of agricultural curricula showed
a significantly higher percentage of agricultural education students
influenced by the factors "studying agriculture in high school" and
"acquaintance with agricultural leader;" whereas non-agricultural educa
tion students were significantly more influenced by the factor "expect
to inherit a farm some day." (22:222-223)
In studying factors affecting enrollment in agriculture and
agricultural education, Strickland (89) found that students who had
been enrolled in vocational agriculture in high school gave the follow
ing reasons for enrolling or not enrolling in agricultural curricula:
reasons for enrolling -- interest in teaching vocational agriculture;
interest in dairy extension work; desire for a college degree; possession
of a scholarship; experience for advancement in agriculture.

Reasons

for not enrolling -- lack of salary incentive; no financial backing;
public sentiment relative to agriculture; other fields more attractive;
difficulty in passing college curriculum.
In a study of graduates who had been enrolled in agricultural
curricula, Powers (82) indicated several factors influenced their choice
of occupation and their choice of curricula. In order of frequency of
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reporting,

these factors were:

natural aptitude and liking for type of

work; availability of positions in the field; experience while attending
college; counsel and influence of an elementary school teacher, county
extension agent, or high school teacher; experience in the field; parents'
desire, approval and/or encouragement; experiences while attending high
school; counsel and influence by a college teacher; counsel and influ
ence of college advisor or counselor; and counsel and influence of close
relatives.
Students enrolled in vocational agriculture were compared to
those in other programs by Drabick.

He reported, "The aspirations of

vocational agriculture students were lower than those seniors enrolled
in other programs.

They neither desired nor anticipated occupations of

a high prestige ... as other students." (33:258)

Shill has reported

similar findings.
...respondents without vocational agriculture training tended
to have higher educational aspirations and expectations than
those with such training.
However, seniors with vocational
agriculture training tended to have educational aspirations
that were more closely aligned to their expectations than
those without such training. (88:xi)
It was found that seniors ... who participated in v oca
tional agriculture training tended to select agriculturerelated occupations more often than those who had not
participated in such training.
(88:xii)

III.

FACTORS INFLUENCING VOCATIONAL CHOICES

A knowledge of the extent to which certain factors influence
vocational choices of students is needed if one is to make an honest
appraisal,of the vocational choice process of youth.

Several studies
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conducted have indicated that certain environmental factors consistently
show a positive relationship to the vocational choices of young people.
Looney selected seven areas which were assumed likely to contribute
to the making of vocational decisions.
family experience;

These areas are:

(1) home and

(2) community experience; (3) school experience; other

than recognized vocational guidance;

(5) work experience; (6) eligibility

for military service; and (7) other forces.

(129:2)

A positive relation

ship was established with all variables except eligibility for military
service, which appeared to be virtually non-existent.

(79:88)

Haller et^ al. identified five factors influencing occupational
choices.

These include:

1.

The youth's occupational decisions and concerns, including
interest in the future, occupational aspirations level, and
specific occupational choices.

2.

Changes in occupations themselves, including new duties for
old occupations, closer dependence of occupations on formal
education, obsolescence, a general rise in the skills required
for most occupations, and the increasing supply of trained
people.

3.

The immediate situation of the youth including his physical
facilities, namely the expectations of others such as parents,
teachers, counselors, the dominant culture which influences
his own self-conceptions and sometimes affect his actual job
chances, and the accessibility and quality of schools and
his financial resources.

4.

Other life decisions including education, marriage, and
preferred residence.

5.

The youth's personality including his measured intelligence,
his conception of his ability, his occupational self-conceptions
and his ability, his occupational self-conceptions and his
conceptions of behavior appropriate to his sex. (11:4-5)

The interaction of these five factors creates a rather complex
process of choosing an occupation.

This is a most important and
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difficult task which must be accomplished by most young persons as they
proceed through their high school years.

According to Haller et^ a l .

(11:5) the five factors mentioned are in a delicate but moving balance.
A change in one variable eventually causes a shift in other factors -some small, others large -- which in turn causes the student to r e 
evaluate his occupational choices.

Strong (60:336) has indicated

similar conclusions.
Factors influencing educational choices were investigated by
Slocum (56:276),

Primary factors selected for investigation were school

influence, economic influence, and family educational values.

A signifi

cantly positive relationship to educational aspirations of the students
surveyed existed for all categories except that no significant difference
could be found between farm and non-farm students on any indicator of
interest in school.
Siemens and Jackson have suggested that there are four major
factors which influence a student in the fulfillment of the youth's
educational and occupational plans.
student's innate ability,
training,

These factors are:

"...(1)

the

(2) the financing of an extended period of

(3) the motivation of the student, and (4) the social accep

tance of such training on the part of the student's elders and peers."
(14:42)

Findings by Curtis (69:28) indicated that in general family re

lated factors exceeded the importance of the school related factors in
their influences upon educational and occupational choices of high school
students.
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A.

Home Environment

An individual is usually influenced most by those with whom he
is closely associated.

Thus it appears that those persons in the home

are primarily responsible for the vocational influence upon students.
Results of a study by Peters "...seemed to substantiate the general
belief that the home is the greatest single agency for the determina
tion of a vocation for the young people of our country." (50:430)
It has been determined by the majority of sources reviewed that
reference groups influencing vocational choices of students were
generally the family group, peer group, persons in the occupations,
and school personnel.

Researchers reporting their findings included

Sain (85), Elias (9:41), Haller et^ a^.. (11:9-11), Curtis (69:12-13),
Slocum (57), and Peters (50:430).

It was generally concluded by the

sources mentioned that in the family reference group,

the mother

exerted more influence in educational choices, whereas the father
usually was more resporysible for influencing the occupational choices
of students.

"A very important factor in the vocational choices of

boys seems to be the influence of successful persons actually engaged
in that type of work." (37:99-101)

Haller and Butterworth (44:291)

concluded that peer interactions influence occupational and educa
tional aspirations of adolescent boys.
Cobb and Cardozier (20:32) reported that students' belief in
themselves had the greatest Influence on choice of curriculum.

Cur

ricular choices are probably related to eventual occupational and
educational choices.

Thus,

it would appear that persons influencing
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curricular choices might also exert influence upon the vocational choices
of youth.

Persons influencing the curricular choices of vocational

students were ranked in the following order by Cobb and Cardozier
(20:30-32):

the student himself,

teachers, mother,

mates and friends, guidance counselor,
principals.

father, class

sibs, upper classmates, and

Vocational agriculture teachers were found to have the

greatest influence of curricular choices followed by English teachers.
Youth have a tendency to rely upon the family reference group
for vocational counsel.

Anderson et al, explained this functionally

normal pattern.
Youth tend to follow the educational and occupational
guidelines formulated for them by parents ... Inaction on
the part of parents forces the child to seek assistance
from lower-order reference groups.
In effect, this is
demanding that such reference groups carry out responsi
bilities which are appropriate to parental roles. (17:8-9)

B.

School Environment

Our culture maintains that education is worthwhile, which often
leads to the deduction that the more education one has the better.

This

emphasis on education carries with it a tolerance for delay in reaching
a decision about one's future occupation.

Many persons believe that

going to college will eventually facilitate this resolving the question
of a future vocation.

The school has long been considered in America

to exert a favorable influence upon the educational and occupational
values held by youth.
Researchers in general have not been in agreement on the extend
of the school influence on career choices.

Among those who found that
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the school does not greatly influence high school students in choosing
a career were Endicott (37:99-101), Pinney (52:287), Curtis (69:28),
and Kaufman et al.

(13:12-16).

The findings of these authors indicated

that school influence on occupational choices tended to be less impor
tant than its influence on educational choices.
Some evidence was found in favor of the influence of the school
upon vocational choices, but this influence seemed to be associated
to a greater extent with the encouragement for obtaining additional
education following high school (69:11).

Looney concluded that, "The

experience offered by the curriculum of the high school appeared to be
the most important single element affecting the vocational choice of
college freshmen," (79:88)

Kaplan studied the relationship of interest

to age and vocational choice.

He identified the role of the school

in vocational choice making in the following manner:
It is significant that the vocational interests which
developed through school influences showed the highest
survival values.
Apparently, our schools play a larger
role in the determination of vocational interests than any
other agency in our society.
They enable students to
appraise more accurately their own capabilities, and they
frequently stimulate the development of interests which
culminate in vocational choice.
(47:132)

C.

Physical and Mental Capability

Success in a chosen endeavor is measured by a number of criteria
and is dependent upon many variables.

Super proposed a "theory of

vocational development" in a series of proportions which tend to explain
the relationship of physical and mental abilities to vocational choice
making.
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1.

People differ in their abilities, interests, and personali
ties ,

2.

They are qualified by virtue of these characteristics, each
for a number of occupations.

3.

Each of these occupations requires a characteristic pattern
of abilities, interests, and personality traits, with
tolerance wide enough, however, to allow both* some variety
of occupations for each individual and some variety of
individuals in each occupation.
(62:189)

Eckland stated his conclusions concerning intelligence and
achievement in the following manner;
A graduate's achievement is not altered by either class
origin or academic ability, except to one extent that
ability affects his choice of fields and the extent and
nature of his post graduate education.
(35:744)
Haller el: al. made some observations concerning the relation
ships of individual personality and ability factors to occupational
choice behavior.
In relation to occupational choice, probably the two
most important personality factors are intelligence and
the belief one has about himself and his opportunities.
Measured intelligence. Intelligence test scores are
related to academic performance and to the amount of
schooling attained.
High scores are much more likely to
do well in school than low scores.
Test scores are used
to decide who may enter college.
They are also related
to level of occupational achievement:
those entering the
higher occupations score higher on intelligence tests.
Clearly, the measure of intelligence occupies an important
place in the system of forces influencing the choice of
an occupation.
Self-conceptions. The beliefs one has about himself
influence what he does, and as stated are largely molded
by others.
Self-conceptions important here are those
concerning (1) ability, (2) occupation, and (3) behavior
appropriate to o n e ’s sex. (11:12)
A positive relationship between intelligence levels and aspira
tion levels was reported by Forcese and Siemens:
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In summary, then, the most reliable indication and
potential predictor of youth aspiration levels, insofar
as can be judged from these data, would be Grade. Nine
examination scores.
And, more than predictors, grades
may well prove intermediary variables affecting aspira
tion levels, whether grades conform to student ability
or not.
Examination grades are the most important measure
the student has available of his academic competence.
When whether from lack of ability, lack of motivation,
or whatever, the student achieves poor grades he may
become stigmatized, continued poor examination grades
and low aspirations are merely in conformance with the
student's self-image.
(10:25)
Findings reported by Bender e_t al^ indicated that, "Boys with
low levels of aptitude tended to have aspirations above their capability
level, but boys with high aptitude levels had aspirations below their
capability level."

(19:278)

D*

Personal Values

According to Raylesburg, personal values are the major determin
ing factors in choosing one's vocation.
Most occupations are sufficiently complex to lend
themselves to many preceptions, and hence/different
individuals may perceive the same occupation differently
...Occupations perceived as in harmony with values will
be considered of interest while those perceived as not
will be viewed with disinterest... Evidence would seem
to indicate that most occupations have room for people
with diverse personality patterns provided they can
select an aspect of the occupation in harmony with their
value structure abilities.
(53:198)
Interests and needs are conditioned by values, hence, "Occupa
tions are chosen to meet needs ... Needs may be intellectually
perceived or they may be only vaguely felt as attractions..." (5:111)
Hess (74) reported that there were significant relationships discovered
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between work values and vocational interests.

Schaffer (6:1) found

that job satisfaction varied directly with the extent to which the
needs of an individual can be satisfied in an occupation.

Other re

searchers reporting agreement with the relationship of occupational
interests, needs, and work values were Small (58:29), Marr (80),
Rude (84), Garbin (70:183), and Jordan et^ a l . (12:32).
Lehman and Witty (48:287) found that the occupational choices
were influenced by expectation of a large monetary reward, followed
by obtaining social approval, and least of all, the lure of an easy
life.

Financial rewards and incentives were found most influential

in job acceptance by Taves (16:3), Clark (3) and Bell (18:61),
In a study conducted by Faulks (38:168), it was found that a
number of factors influenced students to enter the agricultural edu
cation curriculum in college.

Among those most frequently reported

were influence of vocational agriculture teacher, appreciation for
high school vocational agriculture,

the FFA program, attitude toward

the future of agriculture, work with rural youth, and the job oppor
tunities open to vocational agriculture teachers.
The study further identified some recruitment activities that
were considered valuable.

Three-fourths of the agricultural education

majors reported that a personal talk with the vocational agriculture
instructor was important.

Fifty per cent of the teachers interviewed

were of the same opinion.

Almost one-half of those reporting considered

literature on opportunities in the profession important.

Other activi

ties considered helpful recruitment practices were the attending of
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the state FFA convention,

influence of state supervisors and teacher

educators, and tours of the agricultural college and the agricultural
education department.
Cunningham (31:155) states that each year there are more oppor
tunities for agricultural graduates than are available through our
Land-Grant institutions.

The relating of this fact in some detail to

those who influence the vocational choices of high school students
will help to secure the needed students in agriculture.

Recruitment

does mean a difference in enrollment and an active planned program is
needed to accomplish the securing of needed students.
Bentley(21:153-154) designed a study to investigate the influ
ence of selected factors on the vocational choices of freshmen
agriculture college students in seven midwestern universities during
the 1961-62 academic school year.

Participating universities were

Purdue, Ohio State, Minnesota, Missouri, Kansas State, Wisconsin,
and Kentucky.

Findings of this study regarding the amount of in

fluence selected factors had on agriculture college freshmen with
respect to (1) their choice of agriculture as a career,

(2) their

choice of a field of specialization in agriculture, and (3) the factors
they believed to be most important in a job, may be summarized as
follows;
1.

In general, factors influencing most agriculture college
freshmen with respect to their choice of agriculture as
a career, likewise influenced most students with respect
to their choice of a field of specialization in agricul
ture.

43
2.

Persons influencing the largest percentage of freshmen
were fathers, mothers, teachers of agriculture, and friends.

3.

Significantly more freshmen were influenced by teachers of
agriculture than by any other professional person,

4.

In general, the more experience agriculture college fresh
men have had in vocational agriculture, FFA and 4-H club,
the more influence they attributed to teachers of vocational
agriculture, vocational agriculture, FFA and 4-H club.

5.

Opportunity factors selected by more than forty per cent
of the freshmen as one of the five most important factors
in a job, in order of importance are as follows:
"to earn
money," "to use your own ideas," "for continuous employment,"
"to be your own boss," "to do a variety of work," "to do
good for others," and "for advancement."

6.

Very few freshmen Indicated that fame, clean working
conditions, prestige, travel, and positions of authority
were among the five most important factors in a job.

7.

There was a strong tendency for freshmen to agree with
the opportunity factors selected as most and least im
portant in a job.

Bender (20:150) states that one of the most urgent needs for
the further development of vocational agriculture is the recruitment
of an adequate number of persons who have the potential of becoming
competent teachers.

He makes the following statement about their

recruiting program:
The basic purpose in our recruiting program is to
develop interest and understanding concerning the teach
ing of vocational agriculture on the part of those persons
who possess qualities for becoming successful in the
profession.
This necessitates reaching potential teachers
with a program that will facilitate valid decisions for
them and the profession.
This is more than propaganda.
It entails knowledge about vocational agriculture as a
career.
(20:150)
Cunningham (31:155-156)

lists the following principles as

guidelines used in recruitment in Ohio:
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1.

The need for more graduates from the colleges can be met
through an active, well-planned, and coordinated program
of recruitment, directed toward high school students in
the state.

2.

The College of Agriculture and Home Economics has a
responsibility to the citizens of the state to acquaint
prospective students with the rewards and opportunities
which come to the graduates of the college,

3.

The best interest of the individual must always be con
sidered in the recruitment program.

4.

The recruitment program should make use of appropriate
research as to placement opportunities, geographic
distribution of students, and factors contributing to
success in college.

5.

Both students and parents should receive information and
guidance regarding opportunities in the College of Agri
culture.

.

All recruitment activities should be guided by the assump
tion that some students will have made their vocational
choice before entrance, and others will have an oppor
tunity to make this choice during their first two years
on the campus.

7.

Selective recruitment should be practiced which will
encourage prospective students who show reasonable promise
of developing into satisfactory graduates.

6

8

. Satisfied students, properly directed and organized,
always be our most important agents of recruitment,

9.

will

The college should assume leadership in developing a
coordinated plan of recruitment which will utilize all
resources available.

10.

The program of recruitment shoudl utilize, for planning,
execution, and initiation, representatives from appropriate
institutions and agencies such as agricultural organiza
tions, student organizations, alumni, secondary education,
business and industry.

11.

A part of the professional time of selected staff members
must be budgeted for carrying out recruitment activities.

12.

Many media of communication should be employed in contacting
prospective students rather than relying upon one or two.

45
13.

The program of recruitment should be a continuing activity
which will be planned with objectives projected several
years ahead.

14.

The program of recruitment should be evaluated continuously,
and all participants in recruitment procedures should share
in this evaluation.

Bender (20:151) suggests that if teachers are to be effective
recruiting agents for the profession,

they must demonstrate by example

that their work is pleasant, challenging, and rewarding.

Among the

many other responsibilities, the teacher needs to do effective teach
ing concerning career opportunities.
It is also suggested by Bender (20:151)

that it is necessary for

the state staffs in Supervision and Teacher Education to be actively
engaged in recruitment.

The activities would include some of the

following:
1.

Participate in college recruitment programs.

2.

Encourage the need for teachers in relation to program
development.

3.

Counsel with groups and individuals when visiting schools
or in offices.

4.

Write letters to interested prospects and their parents.

5.

Assume leadership in making agricultural education scholar
ships available.

6

. Solicit support from various groups to sponsor recruitment
me e t i n g s .

Recruitment for agriculture or education is not the entire
responsibility of vocational agricultural teachers or state staffs
but is the responsibility of many people working toward common goals.
Even personnel from industry and from the colleges and universities
are vitally interested.
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The motive of gain, the motive of service,

or whatever motive

happens to control his wants and desires, determines the vocation that
would give a person a living and satisfaction.

Motives serve as yard

sticks with which one can measure how well different vocations fit
into the present plan of the kind of life he wants.

IV. SUMMARY

Several inferences can be drawn from previous research findings
regarding the occupational choices of youth.
(1) Final occupational choices are based upon tentative occupa
tional choices.

These are made on the basis of an individual's expe

rience, knowledge of occupational alternatives,
of occupations,

training requirements

financial and non-monetary rewards, the individual's

resources, and the individual's preference and personality character
istics .
(2) The influence of parents, friends,

school personnel, and

others is important in contributing to the development of the indi
vidual's self-concept.
(3) The persuasive and potent influences of reference groups
within the social status greatly Influence youth's attitudes toward
education.
(4) The characteristics of farm youth enrolled in agricultural
curricula in college are different from those of non-farm youth e n 
rolled in the same curricula in many respects.
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(5)

Youths perceive specific factors as having had the greatest

influence on their choice of college curricula.
Several researchers have concluded that the public education
system is the agency most capable of providing the education and
training needed by youth if they are to successfully compete in the
world of work.

CHAPTER III

TREATMENT AND ANALYSIS OF DATA

Introduction

This chapter presents some of the factors which might have
influenced the occupational choice of college male students.

Data

to show this information were obtained from 135 college students,
using a multiple choice inventory schedule.
Factors chosen for showing relationship included:
related,

(1) family

(2) school related, and (3) personal related.

Objectives used as a guide for making the study were:
1.

Some factors which might influence college students in
arriving at an occupational choice.

2.

Individuals who influence students in their occupational
choice.

3.

Ages which college students made their occupational choice.

4.

The status of occupational expectations of college students.

The Descriptive Survey Method, with the Questionnaire Technique,
was used in fnis study.

Data were obtained through the administration

of a multiple choice interview schedule to a group of 135 college
students, during the fall semester, 1968.
interview schedule).

(See Appendix A for the

College students, freshmen through seniors,

attending the six colleges and universities surveyed in Arkansas were
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permitted to participate in this investigation as a result of a coopera
tive arrangement between the researcher and the heads of departments
of Vocational Agricultural Education.

The school distribution of the

group by grade levels is presented in Appendix B.

The geographical

location of schools surveyed is portrayed in Figure 1.
Statistical procedures utilized for analyzing the data were
number and per cent distribution, the chi-square test of significance,
and the contingency coefficient.

Family Related Factors

In this section, family factors as related to the educational and
occupational expectations will be presented.
Information was gathered from the group by use of the Inventory
Schedule (Appendix A) of factors designed for this study.
Data in Table I indicate differences in the educational attain
ment of the fathers and mothers, with 33.1 per cent of fathers and 49.0
per cent of the mothers having completed high school.

These data show

that 16.1 per cent of the fathers and 17.7 per cent of the mothers had
some education beyond high school.

It was significant to note that

50.8 per cent of the fathers and 33.3 per cent of the mothers did not
complete high school.
Information in Table II indicated that the number of students
residing in on-campus housing and those living off-campus were almost
identical (43.3 per cent and 44.8 per cent).

It was interesting to

note that 11.9 per cent of the students commuted to school from their
homes.
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TABLE I
PARENT'S EDUCATIONAL ATTAINMENT
Fath e r 1s
Number Per Cent

Parent's Education
College Degree

M o t h e r 1s
Number Per Cent

3

2.3

12

8.9

11

8.4

10

7.4

7

5.4

2

1.4

Completed High School

43

33.1

66

49.0

Less Than High School

66

50.8

. 45

33.3

130

100.0

135

100.0

Some College
Vocational, Trade, Technical
or Business School

Total

TABLE II
RESIDENCY OF COLLEGE STUDENTS

Number of Students

Per Cent

Off-Campus

58

43.3

On-Campus Housing

60

44.8

Commuting

16

11.9

134

100.0

Residence

Total
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The students were requested to give their opinions of the father's
and mother's assessments of their respective educational attainment.
Data in Table III reveal that the mothers rated their educational
attainment higher than the fathers.

The fathers rating their educa

tion above fair were 69.6 per cent; whereas 79.7 per cent of the mothers
rated their education above fair.

The fathers rating their education

poor were 20,4 per cent compared to 11.9 per cent for the mothers.
Findings in Table IV show that 78.2 per cent of the parents
were very encouraging and 18.8 per cent were encouraging concerning
their children's continued education.

Only 3.0 per cent reported no

encouragement or no reply to this question.
The students were requested to indicate persons that influenced
them in their occupational choices
these data by percentages.

(Appendix A ) .

Figure 2 presents

It is significant to note that the

TABLE III
PARENT'S OPINION OF THEIR EDUCATIONAL LEVEL

Assessment
of Education

Father's Opinion of Education as Interpreted by Son
Number
Per Cent

Mother's Opinion of Education as Interpreted by Son
Number
Per Cent

Excellent

15

11.3

14

10.4

Good

37

28.0

51

38.0

Fair

40

30.3

42

31.3

Poor

27

20.4

16

11.9

Unknown

13

10.0

11

8.4

132

100.0

134

100.0

Total

Per Cent
Persons Influencing

0_____ 10______ 20______ 30______ 40______ 50______ 60______ 70______ 80______ 90______ 100
(28.8%)

Mother
Father

(40.7%)

Other relative(s)

(1 1 .1%)
(19.2%)

Friends
Vocational Agricul
ture Teacher
Guidance Counselor

(65.9%)
(5.9%)

Principal

___(4.4%)

Coach

__ ( 2 .2%)

Clergyman

_ ( 0 .7%)

County Agent

(6 .6%)

Other Teacher

(8 .1%)

Other Vocational
Teacher

(8 .1%)

Other Persons

(15.5%)

(N = 135)
Figure 2,

Persons Influencing Occupational Choice
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TABLE IV
PARENT'S ENCOURAGEMENT OF STUDENTS TO CONTINUE EDUCATION

Number

Per Cent

104

78.2

25

18.8

No Encouragement

2

1.5

Does not Apply or Unknown

2

1.5

133

100.0

Degree of Encouragement
Very Encouraging
Encouraging

Total

vocational agriculture teacher ranked first; the father second; and
the mother,

third.

Persons exerting the least influence on occupa-

tional choices included clergyman, coach, principal,

and the guidance

counselor.
Many studies have indicated that the mother's education in
fluenced her children's education.

Relationship between the mother's

education and the student's aspired educational level was revealed in
Table V.

The chi-square test indicated a significant difference at

the ,05 level of confidence with a C value of 0.698.
It is a generally accepted fact that the fathers are in a better
position to counsel and influence their sons on educational plans to
prepare them for the world of work.

Findings in Table VI show a rela

tionship between the students' aspired educational levels and the
fathers' educational attainments which indicated, by chi-square test,
a significant difference at the .05 level with a C value of 0.684.

TABLE V
RELATIONSHIP BETWEEN STUDENTS' ASPIRED EDUCATIONAL LEVEL
AND MOTHERS' EDUCATIONAL LEVEL

Mothers' Educational Level

B.S.
Per
No. Cent

Students' Aspired Educational Level
M.S.
M.S.+30
Ph.D.
Per
Per
Per
Cent
No. Cent
No.
No. Cent

Total
No.

Per
Cent

Eight Grades or Less

29

42.6

13

27.1

3

37.5

3

27.2

48

35.5

High School

28

41.2

25

52.0

5

62.5

6

54.5

64

47.4

One-Three Years College

4

6.0

6

12.5

0

0.0

0

0.0

10

7.4

College Degree

6

9.0

2

4.2

0

0.0

2

18.3

10

7.4

Vocational, Trade, or Business
School

1

1.2

2

4.2

0

0.0

0

0.0

3

2.3

68

50.3

48

35.5

8

6.0

11

8 .2

135

100.0

Total

X^ = 129,55

df = 12
Contingency Coefficient = 0.698
Significant at the .05 level

TABLE VI
RELATIONSHIP BETWEEN STUDENTS' ASPIRED EDUCATIONAL LEVEL
AND FATHERS' EDUCATIONAL LEVEL

Fathers' Educational Level

B.S.
Per
No. Cent

Students' Aspired Educational Level
M.S.
M.S.+30
Ph.D.
Per
Per
Per
Cent
Cent
Cent
No.
No.
No.

No.

Per
Cent

Total

Eight Grades or Less

37

60.6

24

48.9

2

20.7

4

33.3

67

51.1

High School

18

29.5

14

28.5

5

58.6

6

60.0

43

32.8

One-Three Years College

1

1.7

6

12.2

2

20.7

0

0.0

9

6.8

College Degree

1

1.7

2

4.1

0

0.0

1

8.3

4

3.1

Vocational, Trade, or
Business School

4

6.5

3

6. 1

0

0.0

1

8.3

8

6 .2

61

46.5

49

37.4

9

6.8

12

9.3

131

100.0

Total

X 2 = 115.48

df = 12
Contingency Coefficient = 0.684
Significant at the .05 level
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It was interesting to note that the mothers had attained a higher level
of education than had the fathers.

Data reveal that 47.4 per cent of

the mothers had attained a high school education compared to 32.8 per
cent for the fathers.

A rather interesting observation indicated that

ten or 7.4 per cent of the mothers had a college degree, whereas only
four or 3.1 per cent of the fathers had attained a college degree.
Data in Table VII present a relationship between the students'
aspired educational level and parental educational encouragement.
table includes frequencies, percentages,

The

chi-square (X ), and C values.

Data reveal the relationship between the two factors significant at the
.05 level with C value of 0.644.

One important factor illustrated in

this table was 76.0 per cent of the students indicated their parents
very encouraging to continue their education beyond high school.

Only

three or 2.3 per cent reported no encouragement from their parents.
This study deals with only college students enrolled in a curricut

'*■

lum in vocational agriculture.

It is interesting to note the occupa

tional level of these students fathers.

Figure 3 denotes this level.

The per cent of fathers by occupational level were as follows:
farmers, 48.1 per cent; professional, 11.1 per cent; skilled,

15.6 per

cent; and semi-skilled, laborer, retired, and no reply, 5,9 per cent
each.

With 48.1 per cent of the fathers being fanners, this may account

for a large number of the students choosing vocational agriculture as
a career.
The students were asked to list the major source of income in
their home community.

Data in Figure 4 reveals the following sources:

TABLE VII
RELATIONSHIP BETWEEN STUDENTS' ASPIRED EDUCATIONAL LEVEL
AND PARENTAL ENCOURAGEMENT

B.S.
Per
No. Cent

Student's Aspired Educational Level
M.S.
M.S.+30
Ph.D.
Per
Per
Per
No. Cent
No. Cent
No. Cent

Very Encouraging

52

72.2

37

82.2

6

100.0

6

60.0

1 01

76.0

Encouraging

18

25.0

7

15.5

0

0.0

3

30. C

28

21.0

No Encouragement

1

1.4

1

2.3

0

0.0

1

10.J

3

2.3

Does Not Apply

1

1.4

0

0.0

0

0.0

'0

0.0

1

0.7

72

54.1

45

33.8

6

4.5

10

7.6

133

100.0

Parents Encouragement

Total

X

2

= 94.35

Total
No.

df = 12
Contingency Coefficient = 0.644
Significant at the .05 level

Per
Cent

Per Cent

100

Occupational Level
(48.1%)

Farmers
Professional

,( 11 . 1%)

Skilled
Semi-skilled
Laborer
Deceased

(1.5%)

Retired

,(5.9%)

No Reply

(5.9%)

(N = 135)
Figure 3.

Fathers' Occupational Levels Classified by Per Cent Student Response

Ln

00

Per Cent
Source
1
Industry

0

II

10

1

20

. *n-

30

40

(9.1%)

Crops

(45.5%)

Livestock
Poultry
No Reply

50
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Figure 4.

Major Source of Income in Students' Home Community
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crops, 45.5 per cent; livestock, 34.8 per cent;
poultry,

industry,

7.6 per cent; and 3.0 per cent not replying.

therefore,

9.1 per cent

This shows,

that 8 8 . 0 per cent of the students came from agricultural

communities.
Findings in Figure 5 show the population of the student's home
town or community.

This information supports the predominance of

agriculture in the community, as 77.3 per cent of the students come
from towns or communities with fewer than 4,000 population.

An impor

tant observation here reveals only 1.7 per cent of the students came
from towns having a population in excess of 2 0 , 0 0 0 persons.
Evidence in Table VIII reveals the sources of financial aid
listed by students for assistance in continuing their education.
ings in this table indicate these sources as follows:

Find

self, 50.3 per

cent; parents, 23.3 per cent; loans, 15,0 per cent; scholarships, 3.2
per cent; and other sources, 8.2 per cent.

This table illustrates

clearly that the student himself, along with the family, to be the
primary source of financial assistance for achieving their desired edu
cational goal.
Data in Table IX indicates the educational goails of students.
Approximately one-half (50.4 per cent) expected to attain a bacca
laureate degree, whereas 48 (36.0 per cent) expected to attain a
master's degree.

Only seven (5.3 per cent) desire the 30-hour certifi

cate above a master's degree,yet 11 (8.3 per cent) stated they would
try for a doctoral degree.

Per Cent
Population of
Home Town

0

Above 20,000

__ (1.770

10,000 - 19,999

___(4.5%)

4,000 -

9,999

1,000 -

3,999

10

20

30

50

(16.5%)
(28.5%)

Under 1,000

Figure 5.
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TABLE VIII
FINANCING CONTINUED EDUCATION

Number of Students

Per Cent

Self

67

50.3

Parents

31

23.3

4

3.2

Loans

20

15.0

Other

11

8.2

133

100.0

Source of Finance

Scholarships

Total

TABLE IX
EDUCATIONAL GOAL OF COLLEGE STUDENTS

Number of Students

Per Cent

B.S. Degree

67

50.4

M.S.

Degree

48

36.0

M.S.

Degree Plus 30 Hours

7

5.3

Goal

Doctoral Degree
Total

11

8.3

133

100.0
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School Related "Factors
Many factors influence young people in making decisions with
reference to education and career choices.

Many educational and voca

tional factors are so closely related that it is very difficult to
separate them as to which are family or school oriented.

Educators

recognize these influences and usually attempt to promote a joint
effort in order to help serve the best interests of the student.
High school academic achievement of the students was reported
by frequencies and percentages in Table X.

They are listed as follows:

students with an "A" average, 5.5 per cent; "B" average, 61.7 per cent;
and "C" average, 32.8 per cent.

In analyzing these data further,

it

was shown that 67.2 per cent were considered MB" or better students.
The percentage grade distribution does not follow a normal distribu
tion, but it must be remembered that these students are already
enrolled in a college or university.
Data in Table XI show a relationship between students 1 high
school academic average and their expected educational level.

A signifi

cant difference was indicated at the .05 level with £ value of 0.552.
One of the significant factors in this table indicated that 86,7 per
cent of the students desired either a baccalaureate or a master's
degree.

These data also reveal that only 3.9 per cent of the students

attained an "A" average throughout high school.
Many researchers have found evidence that extra-curricula
activities within the school tend to create interest in school which
prevents dropouts and adds many other related factors which improve

64
TABLE X
HIGH SCHOOL ACADEMIC ACHIEVEMENT

Number

Grade Average

Per Cent

A

7

5.5

B

79

61.7

C

42

32.8

128

100.0

Total

morale of the students.

Data in Figure 6 show the number of extra

curricula activities of these students by frequencies and percentages.
Participation in FFA heads the list as reported by 88.1 per cent of
the students.

Athletics, with 68.1 per cent, was second followed by

student government association,

staff positions on the school paper

and yearbook, honor clubs, and subject matter clubs.

It is also inter

esting to note that 20.7 per cent of these students had participated
in some musical activity such as the band or a choral group.

Also,

28.8 per cent reported participation in other activities.
Data in Figure 7 illustrates by means of a bar graph the p e r 
centage of students reporting discussion of course choices with
various individuals.

Evidence shows that students discussed these

choices almost equally with parents
per cent).

(35.2 per cent) and teachers (37.5

The guidance counselor followed with 12.5 per cent and the

principal last with 3.8 per cent.

It was also noted that 11.0 per cent

reported discussing choice of courses with other persons.

TABLE XX
RELATIONSHIP BETWEEN STUDENTS' HIGH SCHOOL ACADEMIC AVERAGE
AND EXPECTED EDUCATION LEVEL

Expected
Educational Level

A

High School Academic Average
B
C
Per
Per
No. Cent
No . Cent

Total
Per
Cent
No.

No.

Per
Cent

B.S.

1

20.0

39

49.3

26

59.0

66

51.5

M.S.

3

60.0

27

34.1

15

34.0

45

35.2

M.S. + 30

0

0.0

4

5.2

2

4.5

6

4.6

Doctoral

1

20.0

9

11.4

1

2.5

11

8.7

5

3.9

79

61.7

44

34.4

128

100.0

Total

X^ = 56.34

df = 6
Contingency Coefficient = 0.552
Significant at the .05 level

Per Cent
100
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(35.5%)

Subject Matter Club

(25.9%)

(68 .1%)

Athletics
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Honor Clubs
Others

(20.7%)
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(28.

(N = 135)
Figure 6 .

Participation in Extra Curricula Activities While in High School
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Information in Table XII shows the relationship between time
student made his vocational choice and number of years living on a
farm.

A significant difference was found at the .05 level with £ value

of 0.757.

In further analyzing the data, the majority of the students

made their choice either in senior high school or after entering college.
These same students reported that they had lived on a farm all their
lives.

It is well to note that even though these students were enrolled

in a curriculum in vocational choice, 3.7 per cent indicated they had
made no definite choice of a vocation.
Many times a person's background determines the choice of courses
he enrolls in while in high school.

Data in Table XIII shows a rela

tionship between the number of years students were enrolled in vocational
agriculture in high school and the number of years they lived on a farm.
The relationship was significant at the .05 level with a £ value of
0.715.

One significant factor in this table is that 35.1 per cent of

the students enrolled in vocational agriculture for four years had lived
on a farm all of their lives.

Also,

16.0 per cent reported living on a

farm all of their lives were enrolled in vocational agriculture for
three years.
Figure 8 shows graphically the number of years students were
enrolled in vocational agriculture in high school.

Over half

(56,7 per

cent) were enrolled for four years and 24.6 per cent for three years.
It is interesting to note that only 3,7 per cent were enrolled for only
one year and that 8 , 1 per cent were never enrolled in vocational agri
culture in high school.

TABLE XII
RELATIONSHIP BETWEEN TIME STUDENT MADE VOCATIONAL CHOICE AND
NUMBER OF YEARS LIVING ON A FARM

Years Living
On A Farm

Junior High
Per
Cent
No.

Time Vocational Choice Made
After Entering
No Choice
Senior High
College
Made
Per
Per
Per
Cent
Cent
No.
Cent
No.
No.

Total
No.

Per
Cent

One-Five

0

0 .0

5

9.6

9

16.0

1

16.7

15

11.1

Six-Ten

1

4.8

7

13.4

4

7.1

0

0 .0

12

8. 8

Eleven-Fifteen

1

4.8

10

19.2

9

16.0

2

33.3

22

16.2

19

90.4

25

48.0

33

58.9

3

50.0

80

59.3

0

0.0

5

9.6

1

2 .0

0

0.0

6

4.6

21

15.5

52

38.5

56

41.4

6

4.6

135

100.0

All my Life
None
Total

= 181.91

df = 12
Contingency Coefficient = 0.757
Significant at the .05 level

TABLE XIII
RELATIONSHIP BETWEEN NUMBER OF YEARS STUDENTS WERE ENROLLED IN VOCATIONAL
AGRICULTURE IN HIGH SCHOOL AND NUMBER OF YEARS LIVING ON A FARM
Years Living
On A Farm

One
Per
No. Cent

Years Enrolled in Vocational Agriculture
Two
Three
Four
None
Per
Per
Per
Per
No. Cent
No. Cent
No. Cent
No. Cent

Total
Per
No. Cent

One-Five

1

20.0

0

0.0

3

9.3

8

10.8

3

25.0

15

11.4

Six-Ten

0

0.0

1

12.5

2

6. 2

10

13.5

0

0.0

13

9.9

Eleven-Fifteen

2

40.0

3

37.5

4

12.5

9

12.1

4

33.3

22

16.7

All my Life

1

20.0

3

37.5

21

65.6

46

62.1

4

33.3

75

57.2

None

1

20.0

1

12.5

2

6.2

1

1.5

1

8.4

6

4.8

5

3.8

8

6.1

32

24.4

74

56.4

12

9.3

Total

X^ = 137.49

df = 16
Contingency Coefficient = 0.715
Significant at the .05 level
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Figure 8.

Number of Years Enrolled in a Vocational Agriculture Class in High School
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Data in Figure 9 shows by way of a bar graph the number of
secondary schools attended.

A significant factor in this figure re

veals that 85.9 per cent of the students had attended only one high
school, and 9.6 per cent reported having attended only two.

It should

be noted also that 1.4 per cent reported attending four schools and
0.9 per cent more than four secondary schools.
The relationship between a student's high school academic
average and the number of high schools attended is shown in Table XIV.
A significant difference was found at the .05 level with £ value of
0.551.

An important factor here reveals that 60.4 per cent of the

students who attended only one high school were considered "B" or
better students.

It should be noted also that only five or 3.7 per

cent of the students reported having attended more than two high schools.
Data in Table XV indicated a relationship between the number of
years students were enrolled in vocational agriculture and number of
high schools attended.

The relationship was significant at the .05

level and with a £ value of 0.701.

In further analyzing the data, it

was found that 53,5 per cent of the students having attended only one
high school were enrolled in vocational agriculture for four years.

An

additional 22.0 per cent having attended only one high school were
enrolled for three years.
Information in Table XVI indicated the relationship between stu
dents discussing choice of courses with persons and number of years
enrolled in vocational agriculture.

This relationship was significant

at the .05 level with the C value of 0.808.

This table also shows that
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Figure 9.

Number of Secondary Schools Attended
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TABLE XIV
RELATIONSHIP BETWEEN STUDENTS' HIGH SCHOOL.ACADEMIC AVERAGE
AND NUMBER OF HIGH SCHOOLS ATTENDED

No.

Per
Cent

High School Academic Average
B
C
Per
Per
Cent
Cent
No.
No.

One

7

77.7

74

91.3

35

79.5

116

86.6

Two

2

22.3

6

7.4

5

11.3

13

9.7

Three

0

0.0

0

0.0

3

6.8

3

2.2

Four

0

0.0

1

1.3

1

2.4

2

1.5

More than Four

0

0.0

0

0.0

0

0.0

0

0.0

9

6.7

81

60.4

44

32.9

134

100.0

High Schools
Attended

A

Total

= 58.49

Total
Per
No.
Cent

df = 8
Contingency Coefficient = 0.551
Significant at the .05 level

TABLE XV
RELATIONSHIP BETWEEN NUMBER OF YEARS STUDENTS WERE ENROLLED IN VOCATIONAL
AGRICULTURE AND NUMBER OF HIGH SCHOOLS ATTENDED

High Schools
Attended

One
Per
No. Cent

Years Enrolled in Vocational Agriculture
Two
Three
Four
None
Per
Per
Per
Per
No. Cent
No. Cent
No. Cent
No. Cent

Total
Per
No. Cent

One

2

100.0

8

88.8

28

90.3

68

94.4

8

61.5

114

89.8

Two

0

0.0

1

11.2

2

6.4

2

2.8

3

23.0

8

6.2

Three

0

0.0

0

0.0

0

0.0

0

0.0

2

15.5

2

1.5

Four

0

0.0

0

0.0

1

3.3

1

1.4

0

0.0

2

1.5

More than Four

0

0.0

0

0.0

0

0.0

1

1.4

0

0.0

1

1.0

2

1.5

9

7.0

31

24.4

72

56.6

13

10.5

127

100.0

Total

X

2

= 122.93

df = 16
Contingency Coefficient = 0.701
Significant at the .05 level

TABLE XVI
RELATIONSHIP BETWEEN STUDENTS DISCUSSING CHOICE OF COURSES WITH PERSONS
AND NUMBER YEARS ENROLLED IN VOCATIONAL AGRICULTURE
Years Enrolled
in Vocational
Agriculture

Parents
Per
No. Cent

Teachers
Per
No. Cent

Discussed Course Choices With
Principal
Counselor
Per
Per
No. Cent
No. Cent

2

15.3

8

6.8

7.1

2

15.3

6

5.1

4

28.6

5

38.4

26

22.5

33.3

6

42.9

3

23.0

65

56.1

1

16.7

1

7.1

1

8.0

11

9.5

6

5.1

14

12.0

13

11.4

116

100.0

2

4.6

1

2.5

1

Two

1

2.3

2

5.0

0

Three

8

18.6

7

17.5

2

33.3

Four

26

60.4

28

70.0

2

None

6

14.1

2

5.0

43

37.0

40

34.5

X^ = 209.13

Total
Per
No. Cent

14.2

One

Total

Others
Per
No. Cent

16.7
o.o A

2
1-

df = 16
Contingency Coefficient = 0.808
Significant at the .05 level
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71.0 per cent of the students enrolled in vocational agriculture for
four years discussed their course choices almost equally with parents
and teachers.

A total of 12.0 per cent of students enrolled in voca

tional agriculture, regardless of number of years, indicated they had
discussed choice of courses with the counselor.
A relationship between the time a vocational choice was made
and the student's aspired educational level is shown in Table XVII.
This relationship was significant at the .05 level with a C value of
0.702.

In further analysis of this data, one finds that 44.2 per cent

of the students made their vocational choice after entering college,
while 35.0 per cent indicated their choice was made in senior high
school.
Students were instructed to show the number of years they had
lived on a farm.
are as follows:

Data in Figure 10 reveals this information.
all my life, 61.1 per cent;

six-ten years, 8.2 per cent; one-five years,
5.4 per cent.

Results

11-15 years, 15.6 per cent;
9.7 per cent; and none,

These findings indicate that the students enrolled in

a curriculum in agricultural education came from a predominantly farm
background.
The availability of counseling services and vocational informa
tion in many instances play a determining role in the future educational
and occupational plans of students.

Data in Table XVIII show this

availability by frequencies and percentages.

Findings indicate more

vocational information available to students than counseling service.
By comparison, 53.7 per cent of the students reported the availability
of vocational information as good or excellent, whereas 38.0 per cent

TABLE XVII
RELATIONSHIP BETWEEN TIME VOCATIONAL CHOICE WAS MADE
AND STUDENTS' ASPIRED EDUCATIONAL LEVEL

Junior High
Per
No.
Cent

Made Vocational Choice
After EnterNo
Senior High
ing College
Choice Made
Per
Per
Per
Cent
Cent
Cent
No.
No.
No.

B.S.

10

55.5

21

46.6

26

45.6

6

M.S.

5

27.7

15

33.3

25

43.8

M.S. + 3 0

1

5.7

5

11.1

3

Doctoral

2

11.1

4

9.0

18

14.0

45

34.8

Aspired
Educational Level

Total

X^ = 123.81

Total
No.

Per
Cent

66,6

63

48.8

0

0.0

45

34.8

5.3

0

0.0

9

7.1

3

5.3

3

33.4

12

9.3

57

44.2

9

7.0

129

100.0

df = 9
Contingency Coefficient = 0.702
Significant at the .05 level
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Figure 10.

Percentage of Students Reporting Number of Years Living on A Farm
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TABLE XVIXI
AVAILABILITY OF COUNSELING SERVICE AND VOCATIONAL INFORMATION
Availability of
Vocational Information
Counseling Service
Number
Per Cent
Number
Per Cent

Assessment
By Student
Excellent

22

16.4

13

9.8

Good

50

37.3

37

28.2

Fair

45

33.5

36

27.2

Poor

13

9.7

28

21.2

None

4

3.1

18

13.6

134

100.0

132

100.0

Total

reported the same availability for counseling service.

It should be

noted also that 13.6 per cent reported no counseling service as compared
to 3,1 per cent for vocational information.
Data in Table XIX indicate that a large number of students do
not decide on a vocation until they have finished high school.

TABLE XIX
TIME VOCATIONAL CHOICE MADE

Time

Number

Per Cent

Junior High or Below

20

14.9

Senior High School

52

38.8

After Entering College

57

42.5

5

3.8

134

100.0

No Definite Choice Made
Total

It was
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noted that 42.5 per cent of the students made their choice after enter
ing college.

This indicates that approximately one-half of the students

finishing high school are undecided as to their plans for the future.
Oftentimes students wish to express their opinions on various
subjects.

They were instructed to give their opinion of the community

from whence they came.

Using the categories above average, average,

or below average. 76,1 per cent indicated their home community to be
average (Table X X ) .

This was in comparison with surrounding communities

from an overall viewpoint of general conditions.

Only 8.2 per cent

listed their community as being below average as compared to similar
ones.

TABLE XX
STUDENTS' PERCEPTION OF HOME COMMUNITY

Perception
Above Average
Average
Below Average
Total

Number

Per Cent

21

15.7

102

76.1

11

8.2

134

100.0

Data in Table XXI reveals the students'

opinions concerning the

attitude of the home community toward education.

It was noted that 76.0

per cent indicated the attitude to be either good or excellent.

An

attitude rating of fair was listed by 20.2 per cent, while 3.8 per cent
thought the attitude to be poor or uncertain.
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TABLE XXI
STUDENTS' OPINION CONCERNING ATTITUDE OF PERSONS IN THEIR
HOME COMMUNITY TOWARD EDUCATION

Number

Per Cent

Excellent

38

28.3

Good

64

47.7

Fair

27

20.2

Poor

3

2.3

Uncertain

2

1.5

134

100.0

Attitude

Total

Personal Related Factors

Many factors influence the occupational aspirations and choices
of youth.

Many activities of students are directed, while others occur

regardless of the intentions of the individual.

It has been found in

previous sections that family and school influences are extremely impor
tant.

There are others that also have direct influences on these

choices.

Some of these factors will be analyzed in this section to

determine their influence.
Data in Table XXII indicate the present marital status of students.
Almost one-third (30.0 per cent) of the students were married.
This study deals with students enrolled in a curriculum in agri
cultural education preparing to become teachers of vocational agriculture.
From previous history,

it can be assumed that not all of these will enter
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TABLE XXII
MARITAL STATUS OF STUDENTS

Status

Number

Per Cent

Single

94

70.0

Married

40

30.0

134

100.0

Total

their chosen field.

Data in Figure 11 indicate the student's opinion

of vocational agriculture as a teaching profession.

It was noted that

44,3 per cent rated it excellent and 47.3 per cent gave vocational
agriculture a rating of good as a teaching profession.
cent rated it fair; no one listed it as poor.

Only 2.4 per

This would seem to

indicate the influence of the student's vocational agriculture teacher
which he had in high school.
Findings in Table XXIII reveal the student's opinion of the
agricultural education curriculum in which he was enrolled.
in rank order as follows:

They are

excellent, 34.8 per cent; good, 53.4 per

cent; satisfactory, 8.2 per cent; fair, 2.9 per cent; and poor, 0.70
per cent.

As was noted, the table indicated an overall good opinion of

this curriculum.
Data in Table XXIV indicate the students' perception of the
institution of higher learning they were enrolled in as compared to
other institutions they had visited.
rank order as follows:

These perceptions are listed in

above average, 57.1 per cent; average, 42.1 per

cent; and below average, 0.8 per cent.

Per Cent
Student's Opinion

100

Excellent
Good

(47.3%)

Satisfactory
Fair
Poor

Figure 11.
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Student's Opinion of Vocational Agriculture As A Teaching Profession
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TABLE XXIII
STUDENTS' OPINION OF AGRICULTURAL EDUCATION CURRICULA

Number

Per Cent

Excellent

47

34.8

Good

72

53.4

Satisfactory

11

8.2

Fair

4

2.9

Poor

1

0.7

135

100.0

Opinion

Total

TABLE XXIV
STUDENTS' PERCEPTION OF INSTITUTION PRESENTLY ATTENDING

Number

Per Cent

Above Average

76

57.1

Average

56

42.1

1

0.8

133

100.0

Students' Perception

Below Average
Total
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Many times faculty members play an important role in the voca
tional choices of students.

Table XXV reveals the students1 opinion

of the faculty in the agricultural education curriculum they were en
rolled in.

Findings show that 51.9 per cent considered the faculty to

be very considerate, and 34.9 per cent considered the faculty to be
considerate.

It was noted,

too, that only 0.70 per cent indicated them

to be indifferent.
In most instances, a college or university campus is characterized
as having a certain "atmosphere" surrounding it.
this "atmosphere" in rank order as follows:
social,

38.0 per cent;

indifferent,

Table XXVI indicates

academic, 47.0 per cent;

11.2 per cent; and unknown, 3.8

per cent.

TABLE XXV
STUDENTS' OPINION OF FACULTY IN AGRICULTURAL EDUCATION CURRICULA

Opinion__________________________________ Number_____________ Per Cent______
Very Considerate

70

51.9

Considerate

47

34.9

Understanding

17

12,5

Indifferent_________________
Total

1___________________0. 7
135

100.0
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TABLE XXVI
STUDENTS' OPINION OF "ATMOSPHERE" ON CAMPUS OF
INSTITUTION PRESENTLY ATTENDING

Atmosphere

Number

Per Cent

Academic

63

47.0

Social

51

38.0

Indifferent

15

11.2

5

3.8

134

100.0

Unknown
Total

Figure

12, by means of a bar graph, reveals the reasons students

chose to attend the college they enrolled in.

Over one-half (52.5 per

cent) chose the school because it was near their home.

This was followed

by curriculum offerings, 47.4 per cent and recommended by high school
teachers, 35.5 per cent.

Other major reasons given were these:

academic

standards, recommendations of friends, availability of financial aid and
visit to the campus.

Cost of education (14.8 per cent) and faculty

(8.8 per cent) were listed least as reasons for choosing the particular
school.
A relationship between reasons why the student might not enter
his desired occupation and the students expected educational level is
presented in Table XXVII.

A lack of teaching positions, accepting a

position in technical agriculture, and low salaries were indicated by a
majority of the students as possible deterring factors which might affect
their entering the teaching field.

Per Cent
Reasons
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Near Home
Curriculum Offerings
(26.6%)

Academic Standards
Faculty
Recommended by
Teachers

(35.5%)

Recommended by
Friends
Availability of
Financial Aid
Impressed by Visit
to Campus

(22.9%)

(2 0 .0 %)

Cost of Education

(N = 135)
Figure 12.

Reasons for Chnosing the College Presently Attending
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TABLE XXVII
RELATIONSHIP BETWEEN PROJECTED REASONS DETERRING ENTRANCE INTO TEACHING
AND STUDENTS' EXPECTED EDUCATIONAL ATTAINMENT
Reasons
Expected
Educational Level

Lack of
Position
Per
No. Cent

Accept
Technical
Agri, Job
Per
No. Cent

Low
Salary
Per
No. Cent

B.S.

18

48,6

28

54.9

14

56.0

7

63.6

2

40.0

69

53.4

M.S.

15

40.6

15

29.4

9

36.0

3

27.2

1

20.0

43

33.3

M.S. + 30

2

5.4

2

3.9

0

0.0

0

0.0

2

40.0

6

4.8

Doctoral

2

5.4

6

11.8

2

8.0

1

9.2

0

0.0

11

8.5

37

28.6

51

39.5

25

19.3

11

8.5

5

4.1

129

100.0

Total

X^ = 185,43

No
Appeal
Per
No. Cent

Agriculture
Is Declining
Per
No. Cent

Total
Per
No. Cent

df = 12
Contingency Coefficient = 0,767
Significant at the .05 level

00
VD

90 .
Figure 13 indicates reasons students gave for choosing their
occupation.

Self-satisfaction (62.2 per cent) and to do good for others

(54.8 per cent) were major reasons given for this choice.

Prestige

(6.6 per cent) and to be in a position of authority (0.7 per cent) were
reasons listed least as affecting this choice of a vocation.
The students were asked to give their opinion of their chances of
entering the teaching profession upon graduation from college.
noted
GOOD.

It was

that 36.8 per cent replied EXCELLENT and 41.3 per cent replied
On the other hand 7.5 per cent reported their chances as

and 3.9 per cent replied
Figure 15 reveals

POOR.

FAIR

This was shown in Figure 14.

possible reaons students may not enter the

teaching field in vocational agriculture upon graduation from college.
Reasons given were as follows:

lack of teaching positions, 31.7 per

cent; accept a job in technical agriculture, 38.0 per cent; low salaries,
19.8 per cent; does not appeal,

7.1 per cent; and agriculture is a

declining industry, 3.4 per cent.
In an open-end question,

the students were asked to reply to

the statement, "What I really want to do after graduation."
reveals this information.

Figure 16

It was noted that 53.0 per cent really

want to teach, 11.1 per cent desired to enter farming, 11.1 per cent
indicated a position in technical agriculture, 7.4 per cent desired to
go to graduate school, and 17.4 per cent were still undecided as to
their plans upon graduation.

Per Cent
Reasons for
Occupational Choices
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To Use Own Ideas

(34.0%)
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To Earn Money
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For Advancement
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Work With Pleasant
People
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_(0.7%)
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N = 135)
Figure 13.
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CHAPTER IV

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary

The primary concern of this study was to identify some of the
factors that might have influenced these students to enroll in an agri
cultural education curriculum.

It was also concerned with analyzing some

of the factors influencing them in their choice of a college program.
The objectives of this analytical study were the following:
1.

Some factors which might influence college students in
arriving at an occupational choice.

2.

Individuals who influence students in their occupational
choice.

3.

Ages which college students made their occupational choice.

4.

The status of occupational expectations of college students.

The Descriptive Survey Method using the Questionnaire Technique
was the method of research used.

Data were obtained through the adminis

tration of a multiple choice interview schedule to a group of 135 students
in Arkansas during the fall semester, 1968.
College students, freshmen through seniors, were included in the
study.

There was no distinction made as to racial or religious back

ground of the students surveyed] however, one institution had a pre
dominantly Negro enrollment.
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In each of the schools surveyed, all students enrolled in the
agricultural education curriculum wer e surveyed.

Statistical procedures

utilized involved frequency and percentage distribution,

the chi-square

(X^) test of significance, and the contingency coefficient (C).

Contin

gency coefficient values were computed from the chi-square (X^) value.

Family Related Factors
One of the objectives of this study was to determine the family
factors that might influence the vocational choice of college students.
A n additional purpose was to ascertain the extent to which these students
have crystallized their vocational choices, and whether or not they have
gained realistic plans as results.
Below are summarized some major findings of the family influences
on the vocational choices of 135 college students of six Arkansas
colleges and universities:
1.

Over 50.0 per cent of the students'

fathers had less than a

high school education as compared to 33.3 per cent for the
mothers.
2.

Forty-five per cent of the students resided in on-campus
housing as compared to 43.3 per cent off-campus.

3.

Over 97.0 per cent of the parents encouraged their sons to
continue education, as compared to only 1.5 per cent who
indicated no encouragement.

4.

Students' vocational agriculture teachers had the greatest
influence on their choice of an occupation.
rated second and third, respectively.

Father and mother
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5.

Eighty-eight per cent of the students indicated livestock,
crops, or poultry as the major source of income in their home
community.

6 . Over 77.0 per cent of the students reported being from a
community of less than 4,000 population.
7.

Approximately 50.0 per cent of the students indicated them
selves as the primary source of financing their education.

8 . Thirty-six per cent of the students indicated their educa
tional goal to be a master's degree, with 13.6 per cent
desiring schooling beyond that point.

School Related Factors
Major findings concerning school influences on educational and
occupational desires are summarized below.
1.

Approximately 67.0 per cent of the students had a scholastic
average of MB" or better in high school; whereas, 33.0 per
cent were "C" students.

2.

Approximately 50.0 per cent of the "AM and "B" students ex
pected to obtain a baccalaureate degree, and 36.5 per cent a
master's degree.

Students' academic achievements, as related

to the educational attainment levels by chi-square test, were
significant at the .05 level with a C value of 0.552.
3.

Eighty-eight per cent of the students had participated in the
FFA program during high school.

About 68.0 per cent reported

participation in athletics.
4.

Thirty-five per cent discussed course choices with parents
compared with 37.5 per cent with teachers.
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5.

Fifty-nine per cent of the students reported having
a farm all their lives.

lived on

Only 4.6 per cent reported having

never lived on a farm.
6

.

About 61 per cent of the students who had lived on a farm
more than eleven years were enrolled in vocational agriculture
for three or more years.

A relationship between the number

of years students were enrolled in vocational agriculture and
number of years living on a farm was determined.

The chi-

square test indicated a significant difference at the .05
level with a C value of
7.

0.715.

Almost 57.0 per cent ofthe students were enrolled in a voca
tional agriculture class for four years in high school.

8

.

Approximately 86.0 per cent of the students attended only one
high school.

9.

Sixty per cent of the students with a "B" average or better
had attended only one high school.

Only 6.7 per cent of the

students had maintained a "BM or better average while attend
ing two or more schools.

A relationship between students'

high school academic average and number of high schools
attended was determined.

A significant difference by the chi-

square test was indicated at the .05 level with a _C value of
0.551.
10.

Fifty-four per cent of the students attending only one high
school were enrolled in a vocational agriculture class for
four years.

Only 2.3 per cent of the students attending two

or more high schools were enrolled for four years.

A
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relationship between the number of years students were enrolled
in vocational agriculture and number of high schools attended
was determined.

The chi-square test indicated a significant

difference at the .05 level with a ^ value of 0.701.
11.

Approximately 44.0 per cent of the students made their voca
tional choice after entering college.

A relationship between

the time a vocational choice was made, and the expected educa
tional level was determined.

The chi-square test was signif

icant at the .05 level with a C value of 0.702.

Personal Related Factors
Some activities of students are directed, while others occur
regardless of the intentions of the individual.

Some of the personal

related factors affecting one's educational and vocational choices are
summarized below.
1.

Sixty-one per cent of the students had lived on a farm all
of their lives.

2.

Approximately 55.0 per cent indicated the availability of
vocational information to be good or excellent as compared
to 38.0 per cent for availability of counseling service.

3.

Eighty-one per cent indicated their choice of a vocation
was made in senior high school or later.

4.

Students indicated their perception of their home community
to be as follows:

above average, 15,7 per cent; average, 76.1

per cent; below average, 8 . 2 per cent.
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5.

Seventy-six per cent indicated the attitude of the people
toward education to be good or excellent as compared to
2.3 per cent poor.

6

. Seventy per cent of the students indicated they were

7.

Almost 92.0 per cent of the students indicated their

single.
opinion

of vocational agriculture as a teaching profession to be good
or excellent,
8

. Eighty-eight per cent indicated the curricula they were en
rolled in to be good or excellent.

9.

Approximately 99.0 per cent of the students indicated their
opinion of the institutions currently attending to be average
or above,

10.

Over one-half of the students indicated the faculty in the
agricultural education curricula to be ver y considerate.

11.

Forty-seven per cent reported the "atmosphere” of the campus
to be academic, while 38.0 per cent indicated it to be social.

12.

Almost 53.0 per cent chose their college because

it was near

their home and 47.5 per cent indicated the curriculum offer
ings as the reason for choosing the school.
13.

Self-satisfaction was indicated by 62.2 per cent
reason for making their vocational choice.

as the primary

Another reason,

to do good for others, was checked by 54.8 per cent.
14.

Over three-fourths of the students indicated their chances of
entering the teaching profession to be good or excellent upon
graduation from college.
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15.

Fifty-three per cent indicated a desire to enter the teaching
field upon graduation.

An equal number (11.1 per cent) de

sired to enter farming and technical agriculture,

7.4 per

cent indicated a desire to enter graduate school, and 17.4
per cent were undecided as to what they really want to do.

Conclusions

There are many factors other than those considered in this
research that might influence the educational and vocational desires
and choices of students.

However, within the framework of data included

in this study, major conclusions were constructed.
1.

Individuals in close personal contact with students influence
their vocational choice.
The vocational agriculture teacher exerted the greatest
influence on the vocational choice of students with the father
second, while the mother ranked third.

2.

The higher the parental encouragement, the higher the students'
perception of education needed for their chosen occupations.
The students reported over 97.0 per cent of the parents
encouraged them to continue their education.

3.

Financial aid for continued education and vocational choices
is not a serious deterrent for a majority of the students.
Fifty per cent of the students indicated the primary source
of financial aid for continuation of education would be pro
vided by themselves.

4.

Personal values of the students are expressions of their in
dividual interests in vocational choices.
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Occupational choices of students were primarily based upon
self-evaluation, to do good for others, and working conditions.
A smaller per cent were influenced by salary, prestige, and
being in a position of authority.
5.

Students are cognizant of the importance of acquiring

an

education beyond the baccalaureate degree.
Over one-third of the students expected to attain a master's
degree, while 13.6 per cent expressed a desire to obtain a
doctoral degree.
6

.

Participation in extracurricula activities influences the
student's vocational choice.
Approximately 88.0 per cent of the students were members
of the FFA program during their high school days.

7.

Most of the students made their vocational choice in senior
high school or after entering college.
This study indicated that 38.5 per cent of thestudents
made their vocational choice in high school, and 41.4 per
cent decided on their choice after entering college.

8

.

Farm reared youth tend to enroll in more vocational agriculture
courses than others.
Approximately 20.0 per cent of students having lived on
a farm all their lives were enrolled in vocational agriculture
courses for three years, while 35.2 per cent enrolled for four
years.

9.

Rural youth have a tendency to be rather immobile.
Approximately 86.0 per cent of the students had attended
only one high school, while 4.5 per cent reported attending
three or more high schools.

10.

The location of the college influences the student's choice
of an institution of higher learning.
Over one-half of the students chose the colleges they are
attending because they were near their homes.
Curriculum
offerings were second, followed by teacher's recommendation,
third.
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11.

Most students Indicated they would enter their chosen vocations.
Over three-fourths of the students indicated their chances
of entering the teaching profession to be good or excellent.
Also, 5 3 . 0 per cent indicated a strong desire to teach, with
1 1 . 1 per cent each desiring to enter farming or take a posi
tion in technical agriculture.

Recommendations

Based on data of this research, a careful review of related litera
ture and the researcher's experiences and observations,

the following

recommendation is presented:
A further study should be conducted to determine the occupational
distribution of students completing agricultural education; further, an
evaluative device should be developed to measure the performance of
beginning teachers of vocational agriculture in Arkansas.
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APPENDIX A

DESCRIPTIVE INFORMATION RELATED TO AGRICULTURAL
EDUCATION TRAINEES IN ARKANSAS

(Inventory)

STUDENT NUMBER,

SCHOOL NUMBER.

AGE

114
I.

1.

SELF RELATED FACTORS

My residence during the current semester is:
1 . Off campus housing
On campus housing
2 .
3. Out-of-town and commuting
I am:
1.
2.
3.
4.
5.

Single
Married
Separated
Divorced
Widower

3.

My schooling is being financed primarily by:
1.
Self
2. Parents
3.
Scholarships
4. Loans
5.
Other (list) ________________________

4.

My educational goal is:
1. B.S. Degree
2. M.S. Degree
3. M.S. Degree plus 30 hours
4.
Doctoral Degree

5.

I have
1.
2.
3.
4.
5.

lived on a farm:
1-5 years
6-10 years
11-15 years
All my life
Never lived on a farm

I made
1.
2.
3.
4.

my vocational choice when I was in:
Junior high or before
Senior high
After entering college
No definite choice made

6

.

II.

7.

At the
1.
2.
3.
4.
5.

FAMILY RELATED FACTORS

present time, my parents:
Are both living
Are both deceased
My father is deceased
M y mother is deceased
Are separated or divorced

(answer only one)
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8.

X consider my parents' status in the community to be:
1. Very important
2. Important
3. Average
4. Below average
5. Unknown

9.

My mother:
1. Is a full-time homemaker
2. Has a part-time job outside the home
3. Has a full-time job outside the home
4. Does not apply

10 .

My father's occupation is ___________________________________
(Please give occupation, not where he works)

11 .

The annual income of my father is:
1. $2,999 or less
2.
3,000 - 5,999
3.
6,000 - 9,999
4.
1 0 , 0 0 0 or more
5. Unknown

12 . The annual income of my mother i s :
1.
2.
3.
4.
5.

$2,999 or less
3,000 - 5,000
6,000 - 9,999
10,000 or more
Unknown

13.

My father's education consisted of:
(Check highest category completed)
1 . 8 grades or less
2. High school
3. One-three years of college
4.
Completed college or above
5. Vocational, trade, technical or business school

14.

M y mother 1s education consisted of:
(Check highest category completed)
1 . 8 grades or less
2. High school
3. One-three years of college
4.
Completed college or above
5. Vocational, trade, technical or business school

15.

I consider my father's opinion of his educational level to be:
1. Excellent ■
2. Good
3. Fair
4. Poor
5. Unknown
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16,

I consider my mother's opinion, of her educational level to be:
1. Excellent
2.
Good
3. Fair
4.
Poor
5. Unknown

17.

My parent's attitude concerning my education is:
1. Very encouraging
2. Encouraging
3. No encouragement
4.
Does not apply
5. Unknown

III.

COMMUNITY RELATED FACTORS

18.

My home town or community has a population o f :
1. Less than 1,000
2.
1,000 - 3,999
3. 4,000 - 9,999
4.
10,000 - 19,999
5 . 2 0 , 0 0 0 and above

19.

The major source of income in my home community is from:
(Example:
beef cattle, rice and soybean, poultry, etc.)________________________

20.

I consider my home community to be:
1. Above average
2. Average
3. Below average

21.

I feel the attitude of people in my home community toward education
to be:
1. Excellent
2 . Good
3 . Fair
4. Poor
5. Uncertain

IV.

22.

SECONDARY SCHOOL RELATED FACTORS

The number of high schools I attended was:
1. One
2. Two
3. Three
4. Four
5. More than four
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23.

My average high school academic achievement was:
1. A (4-point)
2. B (3-point)
3. C (2-point)
4
D (1-point)

24.

The degree of availability of vocational information in my high
school w a s :
1. Excellent
2.
Good
3. Fair
4. Poor
5. None

25.

The degree of availability of counseling service in my high school
was:
1. Excellent
2. Good'
3
Fair
4.
Poor
5. None

26-33.

Extra curricula activities I participated in while in high school
were:
26.
Staff (school paper, yearbook, etc.)
27.
Student government association
28. FFA
29.
Subject matter clubs
30. Athletics
31. Music, band, choral group, etc.
32.
Honor clubs
33.
Others

34.

I was
1.
2.
3.
4
5.

enrolled in a vocational agriculture class in high school:
One year
Two years
Three years
Four years
Never enrolled

35.

I discussed my course choices primarily with my:
1. Parents
2. Teachers
3. Principal
4. Guidance counselor
5. Others

(answer only one)
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36-48

The person(s) exerting the greatest influence on my vocational
choice was:
36. Mother
37. Father
38. Other relative
39. Friends
Vocational agriculture teacher
40.
Guidance counselor
41.
42.
Principal
Coach
43.
44.
Clergyman
County agent
45.
Other teacher
46.
Other vocational teacher
47.
Other
48.

V.

49-:57.

COLLEGE RELATED FACTORS

I chose this college because:
49.
Near to home
50.
Curriculum offerings
51. Academic standards
52. Faculty
53. Recommended by teachers
54. Recommended by friends
55. Financial aid available
56.
Impressed by visit to campus
57.
Cost of education

58.

The agricultural education curricula appears to be:
1. Excellent
2. Good
3.
Sat is fac tory
4. Fair
5.
Poor

59.

The faculty in agricultural education are:
1. Very considerate
2. Considerate
3. Understanding
4.
Indifferent

60.

I consider this institution to be:
1. Above average
2. Average
3. Below average

61.

The atmosphere here appears to be:
1. Academic
2.
Social
3.
Indifferent
4. Unknown

1X9
I wish
62.
63.
64.
65.
66.
67.
68.
69.
70.
71.
72.
73.
74.
75.

to become a vocational agriculture teacher in order:
To use my own ideas
To do good for others
To earn money
For advancement
For continuous employment
For prestige
For good working hours
To w ork with pleasant people
To become famous
To do a variety of work
To w ork in a healthy environment
To learn on the job
To be in a position of authority
Self-satisfaction

76.

M y classification is:
1. Freshman
2. Sophomore
3. Junior
4. Senior

77.

My opinion of the teaching profession in Vocational Agriculture is:
1. Excellent
2. Good
3. Satisfactory
4. Fair
5. Poor

78.

M y chances of entering the teaching profession in Vocational Agri
culture upon completion of college are:
1. Excellent
2. Good
3. Satisfactory
4. Fair
5. Poor

79.

If I do not enter the teaching field upon graduation from college,
it will probably be due to:
1. A lack of teaching positions
2. I will accept a job in technical agriculture
3. The beginning salary schedule
istoo
low
4. Teaching as a profession does not appeal to me
5. The field of agriculture is a declining industry

80.

What I really want to do after graduation:

(answer briefly)

APPENDIX B
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Figure 17.
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APPENDIX C
APPENDIX TABLE XXVIII
FAMILY ANNUAL INCOME
Father 1 s
Number
Per Cent

Annual Income

Mother 1 s
Per Cent
Number

Over $10,000

12

9.5

2

2.8

$6,000 - $9,999

28

2 2 .2

4

3.1

$3,000 - $5,999

45

35.7

23

18.0

Under $3,000

14

11.1

55

42.7

Unknown

27

21.5

43

33.4

126

100.0

129

100.0

Total

APPENDIX TABLE XXIX
MOTHER'S OCCUPATIONAL STATUS
4

Status

Number

Per Cent

Full-time Homemaker

76

57.2

Full-time Job Outside Home

11

8.3

Part-time Job Outside Home

39

29.3

7

5.2

133

100.0

Does Not Apply or No Answer
Total
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APPENDIX TABLE XXX
STUDENT'S PERCEPTION OF PARENTAL STATUS IN HOME COMMUNITY

Number

Per Cent

Very Important

16

11.9

Important

43

32.0

Average

71

52.9

Below Average

3

2.3

Unknown or No Reply

1

0.9

134

100.0

Student's Perception

Total

APPENDIX TABLE XXXI
PARENTAL STATUS OF STUDENTS

Status

Number

Both Parents Living

Per Cent

118

88.0

Both Parents Deceased

2

1.4

Father Deceased

5

4.0

Mother Deceased

2

1.4

Separated or Divorced

7

5.2

134

100.0

Total
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